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"three chapters discuss the nature of ‘comprehension and establish the
‘general philosophical framewvork. for. Fhe strategies and activitie; -
«that make up the" major- partian of the took. The framework presented -
in’ these charters focuses on student language, experience, and
thinking; and it serves as a basis for instructional analysis and
ecision making. The actiwmities and/strategies are arranged according
' to three levels. Those. dctivities presented at level one are intended
~ to concentrate specifically on the’ language, experience, thinking, or
L WORQ | rasagniticn peeds of the stnﬂents for the purpose of building a

- foundation for caﬁprehensian- Those ‘activities offered at level two-

i ‘are ﬂésigned to establish specific language, experience, or thinkfng

~ . linkages for use as an integral .part of the concept development ,
strategies. Instructional- strategies offered at level three integrate
. .and link the language,, ‘expeérience, and thinking’ activities from the

" 'firdt level into more holistit strategies for the purpose of concept
’“dévelapiegz.-lppenﬂi:es provide assessment samples and techniques,

.~ plannding considerations for enhancing compréhension in‘thée content
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0 jofle of - preparing - -
”)erienees te‘Tearning.u, o
‘,other wnrde, the

% $ing fac
gtn thinl independent1y. te~r21ete their 0
‘veJ?p basic euneepts for. eentinueue Iearnfnge

. Help Stidents te think $0 that the myriad number-of 1 T
a;facts end ‘events is meeniﬁgfu11y re1ated te 1 ge’andﬂ;vz .
N - s 5y t ‘ %l h )

- , tu s dire .vicariousexperi
. g?-and extend, rearrange. end appiy them te new situat}ene

Foldimo 3 ' Help students deve]ap a stere nf cencept—re1eted 1énguage ;*J’
R ’,. ... so that ;faeter eamunieetion and abstraet th‘lnkin’ean teke N A

T . that- thei 1nternai and external werlds make more senee,,q_
ST “making t,eir‘wnr1d mere eentroi]ab1e, se1vab1e, knewah]e,ﬁ

et _11 ‘and cemmjniceb1e ‘ L e i : S L

' Evéry teachef e,ementahy or seeendaﬂy, is a teacher QF eemjreheneinn L
Regardless of th, content area (science, mathematics, social studies, '
- literature), the/ teacher s main purpose 1s to help students understand.
- and -apply-concepts.--The-attainment of this goal 1s greatly facilitated- i
_when content area teachers, elementary and-secondary, understand not only *. i
‘the-impartanee of their role in the development of 1sten1ng and reading = =
. ‘comprehension but also the conceptual. benefits whieh accrue te the student -
; when thinkinq beenmes a majer geal of instruetiun _ _

o This h dboek ettempts te previde feechers ways to inCreaee eommunicatien
- withoutgaeeqardj51ng their commitment to the concepts. oF the enntent areas.
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quage Arts
was specifical]y addresse" to teacﬁ!}s Bf thq
i - for grades 3-6 are.in the
';for grades 7-12 in another :

chapter discuss he'nature of camprehension and es- :
B : ..Q;aﬂhe%straiegjgs andﬁaggivixj_;z

e

A few wnrds that are used thraughaut the handbnak shou1d be defined

= Actfyities refer to teach1ng techn1ques wh1ch are used to build one’
' ﬁer twn aspects of the student's'tanguage (L), experience (E)'or thinking (T)
- "(LET). Activities enlarge the student'* LET base,‘a.1awing him/her to move
L't a highfr 1EVET af :emprehensinn ' S N
' _fﬁ Strate,ies reFer o approachés that interre1ateaand 1ntegrate the stu-
dent s. language, expériehce and thinking abilities. Strategies build ideas
and creatE'eanEEptua1 closure, allowing the student ta evaluate and app1y

(Ts @ new. ;oncept idea and/or genera1lzatian

. Va11dat1ni refers to the pracess of hav1ng the student pred1ct or- sesf B
lect Tdeas or concepts. prior to involvement in the reading/listening act, o
sthen checking these predictions,out to determine if they are correct, par-

tiaﬁ1y COTTECtg wrang, or unab]e to be detefminﬁd

Dccumentin' refers to the process of having the studént ver1fy,sprove, o
or cn,:ect evidence ta suppnrt a particuTar pn1nt of view. T Do

-

x: 4 "éf.
W The nﬂtioﬁs and activities présented in this handbeak are nDt meant to
- be all- encampassing .and-cqmplete. They are but a beginning for the informed,
. creative, and imaginative teachér and school to modify, expand, and/or de-

Jete in reinFerc%ng existing district and school efforts in teaching’ .compre-
ydhenﬁinn 1n thé cantent areas  T—",ETS afe encauraged tu add the1r own efa'

}and to share them W1th the. state educat1nna1 5pec1a115ts through apprapr1ate -
channeTs for 1nc1u516n in Fyture revisions. . v T




A student reeds a: pertion gf e sneiei studies text erel]y. seunding gut the '
S, words eerrectiy But/when questioned, this student cannot remember what was."
“‘f. read. Anathert;tudent reads a part of a scierice text silently. | And when
7 asked to repeat what was-read, the:student reports. infermetian ,nd 1dees thet
L ere tntaiiy different frdm what the euther had intended ‘ ) .

, most 0} ten prescribed tn suive these prgbiemss Sume exempies nf these
- ‘comprehension skills are identification of main ideas and details and vocabu-
- -lary deveigpment Popular approaches-used in teaehing these skills have focus-
" ed on repeated preetice through end-of-chapter questions. and workbook.exercise
Ihs emphesis en skiiis in reading instruetien 1s a w1de1y eceept,_ racti
= 0 ay : : .

This hendbedk attempts te previde an’. eiternative eppreeeh te tea,hing cempre-
7 “hension wirich, when used in conjunction with existing practices,’ can help
" students become better readers.. Moreover, such'an approach is- crEriai in

previding the structure and. be51s fer instruetionei deeisien—mekirgi

Sy F
C .ﬁéThis apprgaeh is eherarterized by the fei]ewing o

A, It Tets. students use; their present exgeriencesendkngwiedge as a besis
"*‘{Fer ‘Tearning - euntent area eeneepts i :

.2, It 1nve]ves teechers and students in discussing, sharing end intereeting
5o ‘that. the, Tearning preeess attends ‘to the immediate cerreetien of eny
misceneeptidn .

3. It emphesiz

ﬁthink1ng 1n both iistening end reeding ectivities

Ts'd. It fecuses
' Tanguage (vo

buiery)fand recegnize or guess et unknewn werds This
results in de ‘ i

?1uping 1ndependent 1eerners

_ D
tudent’ s prior, kndw]edge end idees as starting points
jther then the ends v -

' ‘) ) L - . \ s
5.- It accepts thei§
-:fgrinstruetien

od as’a. preduCt, it is' the énd result of the 1ntereetien
age (L), Experience (E), and Thinking (T). .

d_uritten) eepeeity of the student to express himseif/
Wy - herself in speken and written language. -

Experieﬁee 3The 5 g'totel uf the usable experienees ef thefstudent
ngrete end vicarious. .

. Cemprehen51en is viu
of the student’s Lan

Language (speken%d

. both

- - Thinking: What 35§ii13tinﬂs and ré1atJQnSh1ﬁS the student sees

u@




Language + Experienee + Th1nk1ng Petentie1 to Cemerehend /

‘The degree: ef interactien ameng these three factors determines what ‘is

._have thought (T) about -them diffetently using different. terms (L), it eften
happens.that. students listen to .or read therseme meteriale but errive at.

"”*;enmp1ete1y different 1nte?pnetatiens

«'Fer exemp]e, three students mey read a shert ert1e1e oh the Reedrunner bird
“(The article deScribes ‘the physical :herecter1stice ‘and behavior of the. bird. )

" :One student with no ‘prior knowledge of this'bird may think the animaT is a rat.-

Another student who may be from Arizona would immediately recall experfences

e With ‘the bird. . And another student may visualize the Bird as the ene depieted _
in the Saturdey mnrning TV certeen series - v N »

h-aEeeh student’hed d1fferent expertences whieh great?y 1nf1ueneed his/her
~ structuring ef the infermation end ‘the final 1nterpretation of the ert1e1e

To m1n1m1ze euch differences and tn he]p the studente cemprehend teaehers

can: L
p)

1. F111 “in eny gaps the students may heve in enguege, sueh as:

- a. Vecebu]eny (Unfamiliar werds)
b, ~ Sentente structure (Comp1ex sentences)

—

12;?,Determ1ne ‘the extent of the student's previous, ex,er1eneee ‘and utilize
. them te develop eeneepts , a

éi ,Gu1de the t h1nk1ng preeess when students .do_not net

Have enough. or accurate 1nfermet1en (Cegn1t1ve Memery)
See re1eticnsh1ps {Structures; )
See the main idea” (Convergent

Apply the ideas (Divergent). T
Cr1t1c311y evaluate the ideas ‘or their use (Eva]Uat1en)

¥

‘m [T o I < T]

o

: The teechen has a crucial role in the process ef nerrewing the Languege,
Experience and Thinking (LET) gaps between the student en@ ‘the -author. The
greater the gap between tHe student's LET and the author's LET, the lower the
probability that the student will have a close epprex1mat1en of the author's
ideas. When this happens, the teacher has a major role in relating the
‘author's LET to the student's LET. Since the discrepancy is so great, the -
student, without any, eutside help, w111 not be ebTe to bridge this gep alone.

comprehended..:Since.every.student.has.different.experiences .(E). and may.. ‘\ v

e
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5VuThe studeﬂt may recanstruct hig/her own 1nterp etation, but it may
‘f;_%differ raﬂica?]y from the author S 1ntentxqr p rpusei

. “§ B ot . ’
o r - "“ — - '”; ;;:j "’;"- o = i 'l : 7 7: x' \7’7 : i:‘ s :' : = 7;7' ;
. R ;;S'_; y ‘Teacher has major role 3;-; o
- e e @eve]ap1ng comprehensionv -
_ S e ;§. T T )
{
i 1 Perscmﬂ *'_' DL !_i_ Intended
RN B InRerprEtat1Qn R Interpretat1an
' | ("p@nr" camprehensicn) ;
L I . I _ . N
1" /.; ) |
o ﬁ%en students have some of the basic 1anguage experiences Df the materials but—
only part1311y comprehend the author's intent, t e teacher has an important
- role in ve?opjng the concepts and related vocabi ary as well as guiding
- the thinking process. The degree to which the teacher can help the students =
‘."uveriap“ the authgr s LET will determ1ne the deggee Df camprehens1an ] cos
Fa .. . o : ) / ' ’ -
n “. . ' 7 77u — — I A R 77:7: — :
AR &  Teacher has important role .
- o tiio .o 1in developing comprehension -
i I
four :




Hhen students c]ear1y appraximate ‘the written or speken materfal o :_;A
1ndepenﬂently, they are cemprehending we11 ER 3 y 2

Teacher has minor- role in D
deye1ap1ng cnmprehens1on ‘ o

A 7“&_7 * B : . .; ., N v Dr
L ﬁéader/L1stener 15 the Author

L Because of the “over1app1ng" concept of ccmprehen51on the teacher is:

\-,,

. 2. Using the LET to develop concepts a

the key factor whén students are not cemprehending well. What the teacher
‘Of comprehension is essentially doing is to ensure that the student has an
adequate level of Language, Expeflente and Thinking to begin to comprehend
- the material read or heard and to guide the process nf concept development.

~Comprehension is not a skill; rather 1t 15 the product of the interaction
of the student's LET with the author's LET. Because of this, comprehension
cannot be developed through a focus on traditional cgmprehens1on skills but

1nstead thfnugh

1. Bu11d1ng the Language, Exper1ence and Th1nk1ng (LET) base for
_comprehension. A ‘

apd to serve as the basis for

* creative or emotional reactions.

3. Using and extending concepts and creativity.




Chapter 2

7

The ;nstructiana1 Pracess Df ggmprehension

The 1nstruct10nal prncess of camprehenSTan is a singu]ar pracess which
] 1ntegrates three majar instructianal stages (F1gure 1):

ﬂlit;ge é'I Buﬁ]ding the LET—base fcr Cgmprehensian

-~ - Stage 1 instructian estab11shes the basis far comprehend1ng ,
' It focuses ‘on ‘teaching students the basic language, exper-
---ience-+and--thinking- of-the-content area and word recognition -

skills with which to relate or ‘match-up to the author's ° y

materials. If students can meet the learning gpa]s set for . . ~

o .Stage I 1nstruct1on can_progress to Stage II.
-Stagé' Ii:‘ Using the LET fur Cancept Development -ﬂ’».w g

'Stage 11 emphasizes the development of ccncepts/ideaﬁ. E]ements

of the LET base are now_brought together to help students -
E “learn the.new language and to restructure old experiences
- E and cancépts to create new exper1ences and: ccncepts. 7

*

 Stége III; 'Us1ng and~Extend1ng Concepts and Creat1v1ty

At th15 1nc1us1ve stage, studénts are expected to have

comprehended the concepts and are asked.to.use, apply, A
- and evaluate these concepts. It is the process of making .

‘learning real, concrete, and functional. For example, ,
‘when students have comprehendéd a concept in social studies,

f . . - they are given opportunities to test out, use, and validate.
- -the worth of the 1earning in real situat1ans

It cannot be overemphasized that these stages are not 5eparate and 1ndependent
they are integrated and mutually dependent. Movement into and out of each stage
-depends upon the needs of the students -- 1nd1v1dua11y, as graups, or as a -
‘total class (F1gure 2). . . A ;v

g“ .
De11neat1an of ‘the three stages hawever he]ps - ' L
1. -Tn prDV1de a rationale for the developmental () and t .

intervention (---») processes.
2. To show'haﬁ all stages are interdependent. - ‘ ‘_ v

- 3; To show the-logical and natural progression of one stag tn the = -
next : I,

i

4. TD provide a basis: for assessment and determining real1st1c
starting points in instruction. :

L%

* b

ok~
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Stages 1n the Camprehens1nn Pracess ?ﬁ

STA&EE III

(Using and Extending
Concepts and :
Creativity) '

. STAGE 11
(Us1ng "the LET for '
Concept Deve1cpment)

-~ STAGE I

(Bu11d1ng the LET-Base for
Comprehension)

' i







- and sk111 o

+.Each.stage has de%1n1te goals and functiens. The iater stages of 1nstruc-i~

~ tion are dependept uegp the preced1ng stage(s) As such,- there is a cumu-
lative effect. ~ )

When studénts are not functioning well at a particular stage, instruction: -
‘reverts to the preceding stage. , When stullents are doing well, 1nstruc-
t19n proceeds *to hlghgf and’ mnre cimulative stages

7

The Relationship of the' Stages and
Procedures to the Ccntént Area Knaw]edge

L J—— — S—

CDNTENT AREA KNDHLEDGE

=

Stage III C+B+A

Stage I1

Stage I=A

.“—Paﬁ if 7 . : I

Dn the graphic representatian above the arrow with the broken lines (==-»)
~ indicates the process of backing up to the preceding stages. The arrow
' W1th the so]1d lines («—) shows the required movement toward Stace III.

Far example, 1f a scc1a1 studies teacher finds that the students don't
understand the major concepts of the chapter or unit (Stage II), but have .
the basic LET. requirements (Stage 1), instruction should begin at Stage II.
As the students learn the concepts, the teacher then proceeds («—) to
Stage III, extending and using the concepts. On the other hand, if the
teacher starts at Stage II and finds that the students lack the LET base,
instruction reverts (---») to Stage I. As the students learn, ‘instruc- -
tion moves (=—) to Stage II, then to («—) Stage III.

The instructional process is composed of three major stages, each mutually
dependent upon each other. Each stage contributes in a part1cu1ar way to
the comprehension process. The ultimate goal of this process is the use
and application of. concepts. To attain this goal, the Tearner needs are
determined andthrough guided or indepéndent inquiring, the student is .
helped ‘to conceptualize, starting with h1s/herrpresent Tevel of knowledge

i

)
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F1gure E N The Instruct1anaI PPDCESS af Ccmprehens1on B

L3

Staqe III %jC v B+A

' Assessanq use, yaI1datian
of ideas, concepts

Analyzing the assessment
data

Selecting and using

Stage III-strategies

Students meet goals «
L_use and extend concepts

mee

I

Using and extending

creativity

|

|

I

I

I

|

]

| —

| Using the LET to

I ~ .develop concepts
| |B.” to .serve as a

I

I

|

I

|

|

!

I

I

basis for creative
and emotional

« reactions

Bu11d1ng thé
A. LET-base for.

If students don't

t Stage III goals,;

revert to

I
=
- *

=

!“Stage 11

PR
=8 A

_Procedures to the Content Area}
__CONTENT AREA KNOWLEDGE
Stage III = C + B + A

) -;*Stageii B+ A
. -t St.agEIaA

';I;‘ha Relgtinnship of the Stages anddf '
E

' C.  concepts and "

Assessing LET re]at1nnsh1ps

. |Analyzing the assessment
data

Selecting and using Stage

\

IT strategies
Students meet goals,

¢ If students dén'ti :
meet Stage II goals,

|
|
|
|
|
|
|
|
: understand concepts -
|
|
]
|
|
I
I
[
|
|

theught products

U51ng ‘the LET tD
develop concepts.
. to serve as a
- basis for creative

and emotional

|
i |
I |
| |
| |
| |
i |
: reactions :
| |
| |
| |
| |
| |

|

revert toss

.. - )
TNa Stage I1=A.

Assessing the LET- pase B
(word recognition/feeling)

v AnaIy11ng the assessment

data

_ comprehens ion iétééteg1es
— ) ——— N
oo ’ Students meet gaa]s -
e late student's LET to
~ Building the re :
A. L_ET'EDESE fcr‘ char s LET I
comprehension ! Bu11d1ng the LET- 1l
) ) o ’ base for -
e : comprehen51un |
Key: . ----> as needed — - — : —
Key: « necessary .

F —k,
»LT H



There are Four major cans1derat1cn5 related to the comprehension prgcess
(Figure 3). -These considerations are 1mportant for they reflect key.
aspects of the teach1ng/1earn1ng process The§uassure that instruction:

Is goal (concept) Dr1ented giving the 1nstruct1an purpose and

_d1rect1an

Starts at the student's present level of knaw]edge and sk1115
and proagresses to higher and h1nher levels. B

Encgurages students to use the skills of inquiry, research, -
anaiys1sj and synthesis as they gather information and qain
experience. )

, . -
. Provides(bppDLiunities to validate concepts to make them

functional and* usable in real life.

This 1nstruct1ana? prccess for camprehens1an it is hoped, will instill in
students a genuine desire to Jearn and also w111 serve as a means for
strengthen1ng students' beliet in tnemse1ves

N

e
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| Figure 3 Four Magor Cons1derat1ons Rélated ta the Comprgﬁgns1on\Prccess
PLANNING consiDEgAHDNS - \
% . L : v L e e
1. Preiiminary} Pianh;ng ‘oo, Preliminary Assessment and Apalysis .
Deve1op1ng Goa1s, Structures for . , Determ1n1n1ng the Bases fDr Concept
Concept Development . : k Deve’lqpment
a. Deciding upon goals, a. Amilysis of learner needs !
important concepts i DT e
. . ‘ * S

b. Deveiéping procedures, i
strategies for apprqaching
concept development

(*See Appendix C for.additional infcrmation)

INSTRUCTIONAL coNSIDERATIc@s

| 3. Stages I and IT - Instructional

PrQV1d1ng the Bases far CDnceptua]
Deveiapment

a. Gaining experiences-énd f_
".learning the language = -

b. Da@a‘gathering (cognitive
mémory) - ' _

b. Anaiys15 of the LET demands
_of the material C

c. Gap analysis

. :
4. Stage III - Inst%ucﬁiﬂniTg L
BN S
- n ; N
| ;‘[‘ Applying, Evaluating; Expressing
Conceptua? Knnw1edge A

a. Us1né§concepts

" b. Judg1ng, eva1uat1ng concepts
T
c. Us1ng wr1t1ng, speaking, pEFfDFNTﬂQ,
as means of expressing Conceptua]

c. Data organizing (structuring) knowledge
d. Generalizing (convergent) W, B
—r —_— . _ _ 'gggffi, L
p
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Ehapter 3 /
Afalyzing and Se1ect1ng Instructinna1 Strategies

-/

_ Assessing stude,t needs is a- confinueus pnecess which 1s conducted befnre
and during instruction, as we]l as after instruction.is completed. It can

consi
prev*i

1. A

st of observation of students' performance, or reca]]ing students
ous perfonnence in sim11ar tasks or units '

Assessment he1ps the teacher to: i )
1. Get a genera] idea of whethen 1nstruet1ena1 materials are too
~ difficult or whether students posséss the adequete know]edge
fand skills to participate in the lesson.
2; 7DEV§1Dp a starting point for instruction.v
3. Develop apprepriate'§nstruetionei goals.
4. ’Detenminenappropriete instructional strategies.
This chapter of the handbook delineates proeeduressfon:
1. Assessing‘student neees in relation to studentiénals .
2. Matching student needs to the three stages of 1nstruet1on g

“ Determining 1nstnuetiona1 gna]s snd se]ecting 1nstruetin%el
stnetegies

“(Refer to Figure 4 for schematie explanation.)

-

\ssessing Student Needs 1n ReTatien to Student Goals

a.

Determine?assessment‘technique(g&‘te be used. (p. 75) . * : \

1) A questioning approach (Appendix A) * .

- 2) Dbservat1en using "Group/Ind1v1dua1 Summary of Neeé*sfI fDrm

(page 13). : v
!3) Recalling %yev1eus perfermence of students in s1m11ar tasks.

4) Instruct1ene1 validation, which is simply the proeess of teaching -
. the 1essgn in accordance with your plan. After the lesson, ‘
_however, an analysis is conducted using the "Group/Individual
Summary of Needs" to determine what needs were exhibited by the ,
students as they engaged \In the lesson.

5) Referring to the "Matrix for Analyzing and Selecting Instruc-
tional Strategies" to select student goals to be emphasized in

instruction. (p. 15)
‘(}~:; ‘ ') o



%
o

~ f . Figurel&:EAna1yzing'éﬁé‘Se]écting Iné%ruct%ona1 Strategiés

R ; 9
; ., E

.V : N . H,
t . éi;\ L ' —Stage Il e p s .. GROUP/INDIVIDUAL SUMMARY OF NEEDS . o
‘! ) A .. T , - , — . | ) ) R | - ' d = N[j
[11. Do the, students have i —= §t -

7 e © rla determine assessment techniﬁues ,
: ' ~ some productive thinkfhg tasks? . £-T

1. Assessing Student Needs —t1b ag%gif students . s tudentdconscionsly e Stage |

- - _ ) - - =3 1. Have the studentsvconsciously ——_J%age | =

] - [Ja) Do the students apply and use "~ thought about, revised, discussed : Language , 4 —
L € ; Pl e ¢ their expériences in 1ight of the ', [J1. Do the students know the

| L1c record/note assessment results'
o o, Lo I o .

: S | : | L
. . v . L” : oy f'

2a  analyze student resulgs

the newly learned concepts ' S s e 50 . X N HIE ]

in nﬂye]ygr— in.di ffgrgﬁ% . author's intended (E<T - L) ‘concepts.. terms required in the lesson?
tontexts? . v “ttg‘;ﬁ f;:d"m" language can be (J2. vo they have usable synonyms if not
| ' established. ' ' . the exaet terms? .
S . ! 3. Do they understand the specialized
. [Jb) Do the students evaluate and 0 Ly T e

) make judgments of the conceptss _ meanings of the content terms?
per se, and of their utility

]
or value? .o
. = .. | &
]

Experience

’" Matching Student Needs to the rrjf

[J1. Do the students have i;mférete or
vicarious experiences which can be
related to the experiences in the

]
i
J[J2. Have the students labeled their . _ lesson? .
experiences with the language of .+ [T]2. Do the students need direct or

the author (E-L - T) so that ' "simulated experiences or sensory
¥
¥
]

E-L =T

\

. ] o , 2b determine opriate stage(
Three Stages of Instruction appraprlate:szige(s)
| _ )

2c determine Starting’pointﬁlfﬁ?'instructién
' Fi “' ! .

- . = ,.—“:! \ v ’ Loty

PN & , - 3a Vgetermine instructional goals

thinking can be pursued?- inputs before they can understand

R
the ideas in the lesson?

E]E. ‘Do the students apply and §
use the newly learned concepts

in productive language arts v
)

\

Thinking . .

" [1. Do the students process the infor-
- mation completely through the
five stages of thinking?

[J2. s there a particular stage which

presents problems, (cognitive

tasks?

- - PR

Oa) Writing/creating .
L-T =E
'[J3. Have the students developed the
o . appropriate language s0 that think-
' . ing can occur at the abstract level |
(L=T - E) and ‘students: then can
- create vicafious eiperiences and .
’Fbstract concepts? - [

Determining Instructional Goals et instfuctiom] strabed
ining Instructional Goals 7 - 3b se]ectﬁ1nstrpct1cna1 strategies
T [CIb) Speaking memory, structuring, convergent,

divergent, and evaluative)l

L]
: Word Recog gni tion

¢ []V. Do the students use meaning based
! word recognition strategies to ’

3. e , .
=" and Selecting Instructional Strategies -3¢ pre-planning

o L3d implement strategies and/or activities' [Je). performing
identify or predict unknown words?
(Situational context. sentence

context, structural analysis)

. 7 ] ' T ﬁ"'f o . . A. . . -
& 5 Y g | ‘ ; . . ' , ® .

h
1

i
L]
i
¥
i
]
t
1
L]

e - = - The Rslationship of the Stages and
e ) . o Procedures to the Content Area Knowladge
. " [T cONTEWT AREA KMOMLEDGE
' (Stage i1 =0 +B+A
) ’ Stage IL = B + A
- B g e et

)

' 21




b. Assess students.
c. Recard/ﬁoté assessment results. ' .

2. Matching Student Needs to theThreeStages of Instruct1on

a, Ana1ﬂze the assessment results by asking questions such as:

L 1. Is there a stage(s) where students may have many unmet needs?
: (Examine overall pattern.) :

2. 1Is there a particular.category where needs are clustered?
3.. Should instruction revert to previous stage(s)?
. Determine apprapriaté stages to start instruction..

Since StagesI and Il are basic to Stage III,any needs in
those categories should be attended to. Hewever, the
teacher should be able to decide, based upon the desired '
concept, what_is relevant or irrelevant for this particular
lesson and what to overlook. Examples of three basic

patterns are given below.

Stake 111 Stage 11 Stage I
223 ~F — _
eStarting Point ‘ :
Example -— S
1 Many Needs Some Needs * Few Needs
S %-Starting Pcfiyl;cs - ®
Example | : )
2 e B
' Many Needs
_ Example ﬁ ' iStar‘t’lrng Point
T 3 :
| ' _ _ , ) | Many Needs

3. Determining Instructional Goals and Strategies

a. Refer to the "Matrix for Ana]yz1ﬁg and Selecting Instructional
Strategies" on page 15.

b. Match the learrer needs with the instruction31 goals and note the
page numbers of the imstructional strategies.

c. Select a strategy and/or activity from the Tist of options.

d. Refer to Apééndix B for hints on how to make .instruction
. more effective.

14 ' ey
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~ Matrix for Analyzing and Selecting Instructionsl Strategles

|szage 111: Ustng and Extending

Azsessment

, /13 Do students have ‘some pro-
: - 7.7 -ductive thinking tasks?

a. Do students apply and use
the newly learned con-
cepts in novel or dif-

~ ferent .contexts?

Do students evaluate and
. make Judgments of the
SR " - concepts per se, and of

_ & their utility or value?
352! Do students apply and use
- the newly learned concepts
in productive language arts
tasks? :
a, Writing/creating
b. Speaking
. Performing

Concepts and Crea

tivity

y

Instructional Goals

Instructional Activiﬁiégf
'Stratégéeg

Eravid;ﬁg students situations_
vwhich require the application
or use of the concepts.

Providing students opportuni-
tles to make Judgments, eval-
uate the application of con-
cepts,

Providing students various
opportunities to synthesize
and express their learning or
feelings through

a. Writing/creating

b. Speaking

c. Performing

*

{

. See 3tage III divergent/
evaluative extension for
strategies described on
pages 54=T1

: See content area applicationsa:
page 88 (science),
page 92 (literatureé), page 97
(social studies), page 102
(math)

I1;

Developing Concepts, Creative and Emotional Reaétimﬁél

Have students conseclously
thought about, revised,

l!

in light of the author's
intended (E-T - L) concepts,
so that common language can
be established? '

2. Have students labeled their
experiences with the lang-
uage of the author
(E-L = T) so that thinking
can be pursued?

3. Have students developed the
appropriate language so that
thinking can ocecur at the
abstract level (L-T - E).
and students can then create
vicarious experiences and-
abstract concepts?

e . - S

Q

ERIC

Aruitoxt provided by Eic:

Instructional Ggai%

revive thelr experiences-and
then analyze and discuss them
to increase the value and
potential for relating the
languagé to the experilences.

Queing (LET) students to recall,
revive thelir e;periencéé and
then relate the language to
the experiences.

Cueing (LET) students to use
their knowledge of the lang-
uage to think abstraotly to
develop and approximate
concepts and create vicarious
experiences,, ces

15
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e

nstructional Activities/
____Strategies

pages 36-49

. See strategles on

pages 54-71

. 3ee content area applications:

page B8 (science),

page 92 (literature),
page 97 (social studies),
page 102 (math)
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[ STAGE I: Bullding the LET Base |

. ' . 'fri \ R o iﬁlj?f}féhtfii?
Azsessment lnstruatig%al Goals stru?tiagai otivities/
o Strategles -~ .

1. Do students know the terms Teaching students the words or . See activitles on pages 2434
required in the lesson? terms which appear in the ' p

2. Do they have usable synonyms lesson and text (oral and/or -« See content area applications:
if not the exact terms? visual). " X page 88 (science),

3. Do they understand the Developing usable synonyms, page 92 (ldterature),-
specialized meaning of the' Developing understanding of page 97 :(social studies);
content terms? . speclalized content usages and  DPage 102 (math)

. . meanings, N -

N
= Experience - ‘ '
Determining, clarifying and
vicarious experiences which relating relevant student's
can be related to the experiences to the experiences
experiences in the lesson? required by the text.. \ -
2. Do 3tyd§n§s need direct or Praviding students with the - A ,
-+ simulated experiences or actual or 51mulatea'- .
- sensory inputs before they  oynonjences relevant to the
can understand the ideas lesson content. '
in the lesson? -
Thinking Thinking
1. Do students process informa- Cueing thinking of students so
tion completely through the that thg same data base is
five stages of thinking? carried through the five
2. Is there a particular stage stdges of thinking,
‘which presents problems Providing students instruction ’
b {cogrittive memory, strue- . which meaningfully engages
turing, convergent,. them in the given thinking
divergent, and evaluative)? process.
* -
{ord 20 - Word Recognition
1, Do students use meaning- Providing students instruction
based word recognition in the meaning-based word
strategies to identify or recognition strategies,
predict unknown vWords
(situational context,
sentence context,
structural analysis)?
iy 4 i
-
]
-7 sl

X 16
FRIC o S

Aruitoxt provided by Eic:
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Chapter 4 T

General Instructional Strategﬁeévfci‘
Stages I, II, and IIl

The following section contains instructional strategies and activities for
each of the three stages. They are essentially content free so teachers can
- use the strategies or activities in any content area.
Although -the strétegiesan? activities are listed in stages, in practice,
all three stages are integrated and mutally dependent upon each other.

Stages I and IT are both represented by the same model but each stage focuses
upon a different aspect or process. Stage I instructional approaches’ )
concentrate on the LET as separate entitigs primarily to provide the student
with the basics to begin comprehending. Stage II instructional ‘approaches-
link the LET into integrated groups or wholes to facilitate concept develop-.
ment. ' : AR

&

LANGUAGE - B EXPERIENCE
Stage 1 ) Stagg‘l
\ﬁ T L X
, i;sf§¥5§és\\ E.
A ST Y
¥ Alntegrationy '/
T V2
THINKING
Stage I R

“Using and Extending Concepts

STAGE 111

The strategies in.this section are arranged in logical relation to 7

the stages of the thinking process (see page 30). Hopefully, this will
clarify the relationship between teaching strategies and thinking goals.
Thinking is the underpinning for all learning and serves to keep us mindful
that instruction which is comprehension oriented should be meaningful and ,
‘purposeful. It is important to remember that thie process of teaching concepts
is itself as logical as the development of-concepts themselves. Because of

o . 170 ;
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this, planning considerations jn facilitating comprehension are 1mportant for
teachers who are seriously concerned with students' camﬂrehen51on .
(See Appendix B) P r . .
When yiewed from anég;era11 perspect1ve, the 1mpgrtance of the cnmn1tment to
thinking becomes clearer Thinking generates a structure for instruction.
This structure then serves as a framework for student assessment and the -

development of instructional qoals. These goals theg%_e1p the teacher make
_ decisions about the eff1cazy of 1nstruct1ana1 strateg (See Figure 5)
.when 1ﬁstruct1on has purpose and unity, and persgn1f1es a strgng belief in
the student, a sense pf harm@ny resu1ts which 15 reward1ng to bath the -

teacher and the student. D ; o

.






EEEEE I : St:aga I ' - ’
.Using the LE'I‘ far Ganaeptual Matuhihg tha Adequaay of" Langu
R PR Ganeapt. Gnal Oompre=)
" Student “applies =~ " hends:
ooncept in. . Oatopus
. areative o, _ _15 Sh;f-
R - Ggm;raq A
-Qongept ;--Goal . ;. - hends:| .
‘ il ; R Squiﬂ=
" 'tasted
: BTN -1 TS, I
. o — - ) . . - MOLDKAI S'I’UDENT'S I.E'I‘ - - '
- Ipoes the atudent apply the idea :Ln .Hag the student labeled his/her Is the Language, Experilence and..
o a novel or gmj_lgrvggttingg ) experience? 'Thinking of the student adeﬁuata
s""""r' : ’ - . Has the student thgught abaut: hj_g/ to relate to the author's Languags
“z‘. gg : ' har axper;ence and- cgngeptualiged? E;:perieme and 'I‘hmk:mg? B .
Neads .
‘-, ﬁaas the student avaluate the Has tha ggudan;: aevaglgped the langg
: “application itieall 7 ‘ udge 86 that think can cmeu;' at|
: Pplication or v _ _ the abstract level? : ' ' .
Does the student relate his/her LET
! . to the authoris IET, approximating
‘ the 1dea? ‘ .
‘Haip student usa and eernd » Help thgz’sﬁudexit‘s to learn the Hslp develop the J.Eng’ugge. :
: canﬁept/nreatj.vity : language and concepts of the , experience or fhimﬂiﬂg skills of .
acherts material by cueing the student to the student
lole i ) think, using his/her present ! or
’ . . language, experience and Relate ‘the duthor's language,
’ ‘ knowledge. ' ‘experience and thinking process ~ .
. . to the students'.
= Feeling : o
” - N A%
. . R R
Q

ERIC

Aruitoxt provided by Eic:




nd7tha cnntgnt area cancepts. 1nstruct1un
on_th :appTicationg use and eva1uat1nn of these :

a-conéept in social studies they al
her situatinns and alsa to va1idate RSN

-Even further. students are asked to en age in such praductive 1anguage arts -
..tasks. as. writing,.speaking,.or. perfurm,ng as means_of. demonstrating their
““appTication and evaluation of the learnings. These extensions serve tor . .

assimilate , to "fix," the learnings into the students LET base and. thus

expand this base for future 1earn1ng. » S

Stage II L o o

Stage I1 learners have prgb]ems 1n develnping content area cancepts and
_ ideas and in attaching the appropriate vocabulary labels tg/them. Therefore,
'Stage-II1 instruction which focuses.on the applicatfon and evaluation of
concepts may be premature for these learners. Instead éﬁhe teacher needs to -
systematically help students restructure old experiences gnd concepts (i.e.,.
- their present LET- base) to create the new experiences and concepts of the

~ content area. As a-result of this instruction, students also learn the new

. language of the content and are then ready to move to Stage III. ‘

i

Stage 1 1earners have an LET- base which differs great1y from that required
by the content area lesson or text. Because of this, their ability to
comprehend the concepts of the content area and to azquire its "language" .
is 1imited Instructinn for’ these Tearners should center on

];_select and focus on e1ements from the1r existing LET base
. which may be used to comprehend the lesson or text,

2. build their present LET-base so that it more closely.
'apprax1mates that of the Tesson or text.

In helping students establish a foundation (of language, experience,
thinking and ward retognition skills) which relates to that required by the

N
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son, "the’ teacher has brought students to-the p int at which t?ey-";‘an begin: -~ °
Successfully tackling' the relational thinking demands of Stage Il comprehension. ..

[
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1. Language-Thinking
tReductive Strataéy)

2. LanguagasExperienae

3. Goncept/Vacabulary .

LL. Directed Reading/

Thinking Activit y
5. Stru;tured verview
| 6. Ersiﬁstérmmg and

%. L—E T Eueing

e
"
.‘

111, Relating the Main

5

e Acti vii'_[;ié;s .

i T

1. Brovid{ng "On-the~8pot" |

‘- 'Vocabulary Help =
2. Language - (VQeabulsry)
..Experience R

3. ;_ﬁe 'alapm ”V«:czabulaﬁr,;_,,

through Gantext o
b, Déveiaping Vaaabulary/
_ Concepts through
.. Thinking Relaticn—:vh
. shipsa
'5- Visual Structures )
6. Integrating Thinking
levels rar 3pecific

Eurpases~ Documenting [
7; Integrating Thinking

_Levels for Specific -
Purposes: Validating
8. Integrating Thinking
Levels for. Specifie
"Purposes: Predicting
9. Generalizing Main
Idea From Related
= # Details ) .
10, Main Idea Processing °

Idea of a Pigture to
. a Word
12, L-E-T Cueing:

-81tuational ngtext '
Msaningﬁbased Word L
.Racagnitian. Lo

+ Language-vaged. . . - - *
» Experience-based ~ = - s
VThinking-based :
;.Msaning-basadaWard oo

E -Sentence Context - -

s,

Mgan}ngabased Ward ] o f??;
Recognition: < o
Struatural Analysis '

Qo



=;f.}STAGEéjﬁﬂ‘TNSTRUCIPQNA; AGTIVITIE§““ d

.. ;- GENERAL PURPOSE: These act1v1t:es are des1gned to. ccncentrate spe21F1ca11y
B © ., on thelanguage, or experience, or thinking, or word
© . recognition needs for the purpose of bu11d1ng a

)
foundatinn for cumprehensian

ACTIVTTIES FGR’STAGE I INCLUDE

. -
.;—m_
‘I‘

Language-based page 24

2 Exper]enggﬁbasgé, page 25
3;,fThinEingjgé§§d;_pagé 28
4 -d Rec

Meaningébésed NcrdiRécégnition SituatienaTOCantext;_page

;':Méaning#based Word Recognition

o P

o

. Meaning-based Word Recognition

ok

"Structural AnaTysi%;:pége

F}B r].ﬂ

- .

31.

‘Sentence Context, pagé 33

34
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[ nstrucriona, activrmy: 1 anguace
vl wmat stz | |
1. fLangdagg{baseddéctivitiés’aré!thnse;yhiﬁﬁfé)@aséésé.fﬁéKStuﬁéﬁ£$‘
understanding of the language used- in'& specific-text or-passage,
- and b) 'develop the ‘vocabulary and concepts required to understand -
- the'material. -It is a way of relating the students’ language and "~ ~
.. @éxperience to the. language of‘the ;gxt;‘1abeldng!§;papien335-and-=.f ’

j .V'éxpandinéjconcep;‘develapment; .

2. What are the benefits? T
" The student who can.label direct or vicarious experiences; thoughts

content -areas of mathematics, science, social studies and 1iterature

~{s 1éarhing the" “Tanguage of that content area" thus providing the

~ -‘base for understanding and application of concepts. - . .

!gi’ What are the Timitat%ons? |

ZThére'is’é danger that %salatiﬁg vocabuTaryfcan lead to dictionary
~ definitions rather than labels fo® thoughts, ideas, experiences and
“concept development: : ' _—

4. What are some of the student characteristics which indicate that'ithis
© technique is appropriate? ' : :

¥ This technique seems to be appropr%atevfér all learners at all levels.

5. Instructional Procedurés

If the student does not seem.to understand the printed material, the
language may be abstract, or she/he may not be familiar with the
specialized vocabulary or may be interpreting figurative language in a
literal fashion. The teacher can help the student 1ink up terms used
in the lesson/passage/text with vocabulary and concepts she/he already
has. - ' . '

-Use a questianiﬁg techniqué to: . ‘ (x
a. Determine whether the student knows ‘the terms required in the
lesson., . . . 4 :
What are the %mpgrtant terms or key words? Or teacher
selects these ahead of time and asks: Do you know
‘ what . . . means? L
b. Determine whether the student has synonyms or other words for the
- term, : ( oL . .

Can you give me another word(s) thatmeans the same thing
here? T ‘

~~-and“ideéas~and-relate them’ to the specific terminology used in-the. . |




' Ef;f'NSTRUCT_IGNAL AETIVITY Langge-based (cantinued) B
ey Determine whether the student understaﬁds the spec1a11zed mean‘ings
. of ‘the cantent terms . . ‘ S
ii Have you ever heard th'ls term bef‘nre? _ . ' b :
: . 7 How was it used?: Lo ! K
1 . What does it mean tg yau? fo L o S
.fy s ¢ . .. v ls that'how it is being used here? T ‘ L
RS "+ “Does’ the rest of the senterlce/paragraph g1 ve _yau
~a clue, to how it is being used. here? oA
Hhat d% you th1nk it means ncw" ' -
; .
f.




INSTﬁﬂCTIDNALTACTI;',;,, Eerience!based

;Afwhat s 1t2

‘g{Experienpe—based activities are thpse whiph seek tp identify the experi— v

ences of the learner. These experiences are then related to ideas or

~.concepts to be learned. -In this way learning progresses from known to
.‘unknown. - This approach capitalizes on the direct ekperiences of stu--

; B dents and the 1angua§§-base they bring to school to develop and refine

"‘student will be 1ntegrated, cpmprehensibTE, and’ funptipna1

Tanguage and thinking skills in such a‘way that all. 1earn1ng for the -

& -

- What are the benefits?

This apprpaph 1nc1udes a]l aspects of 1anguage deve1ppment (repeptive -

and productive) and concept development. It can be used successfully -

- with beginning readers, culturally different students,cin cpnjunctipn

with any other approach, and in any content area. The approach insures
success and confidence 1n learning rather- than bewilderment and .

_frustratipn

. Hhat are the 1im1tations?

Teachers need to understand, accept, and be committed to the theoretical
basis for this approach. They need to be willing to accept the student's
existing language and experiences as a. 1t of departure for subsequent :
learning. They must also be able to refate abstract cpncepts tp the
direct or vicarious experiences of the student.

What -are some of the student characteristics which indipat%athe technique
is apprppr1ate?

This techn1que seems tp be appropriate for all learners at a11 ]EVE1S,
particularly those who do not seem to have the experiences necessary to
comprehend .an idea or conpept

Instructiona] _Procedures

If the student does not seem to have the exper1enpe-base for the lesson,

use a quest1pn1ng technique to:

a. Try to find an experience she/he.can base a vicarious experience ypon.

) Have you ever seen one like this before?

2) At fome, what do you do at a time like this?

) When' have you done something like this before?
1) What-do you think is happening in this picture?

.26



- fINSTR,UC%IDNALMACTIVITY

Exper1en§e§based (cantinued)

B -. bi

_5‘; - |
.. Then re1ate the Tanguage (vncabu]ary, labels) to the exper1ence S0
.that the vocabulary becgmes mean1ngfu1 and can Serve as a bas1s for

Then try to draw’ Sim11afit1es between the student S own exper1ences -
and the one to be learned 50 she/he can see the ré1at1ansh1p between

the two.

~ furhter comprehens1on

a -

.:;Ga back to the or1g1na1 sentencé, concépt or mater1als and have the
A students reréad reth1nk and d1scu55 the mean1ngs




:,,'INSTRUCTIONAL ACTIVITY Thinkmq besed

T T = - = — = - V""

:what 15 1t?

. A thinking—baeed ect1v1ty fneuses on. the 1mportant stages of thfnk1ng
“and guides students to process information so ideas and conceptsbe- -
"come more usable and relevant. A th1nk1ng-based strategy eencentrates
on the nmjer th1nk1ng stages : . :

ﬁ 3111ng deta1ls C
5ee1ng relationships or structures
Ident1fy1ng ideas and concepts.

‘Using and ‘applying.ideas and cencepts
Eveiuating 1deas and eencepte ' ;

"y

L ‘r':. jr'n o m*'

What are the benef1te?

'.c-

. Th15 activity heTpS students to use 1nfermat1en more funet1ona]1y
and to read and 11sten with better eomprehens1en

whet are the ]1m1tat1en5? Ny

Th1s aet1v1ty requires much 1nteraet1ve tlme with students and requ1res

that teachers have sk1115 in: queet1on1ng strateg1es .
t

to be epprepr1ate?'

The student:

LI T T e il = V]

-Does
. Does

Does
Does

not recall details '

not see relationships or structures.
not understand the main ideas.
not apply or use the ideas learned.
riot evaluate 1deas eFFectively

' Does

L

Jnstruet1ena1 Procedures _ g;

Semet1mee the preb1em w1th th1nk1ng is . that the 1anguege er the 1abe15

" required to help students think are abstract.
do not have the experiences, real or v1ear1ous, Fram wh1ch te 1nfer

meanings.
portant.

To help-students think, student-teacher interaction is im-
The teacher can help the student clarify ideas, develop new

ones and see new relationships and alternatives..

“One of the more im=

portant ways to help students think is to use questioning strategies.

a.

By queet1on1ng, determ1ne what level DF th1nk1nq etudents,

need help in

(Figure 6 ).




lﬁﬁ RUCTIDNAL ACTIVITY Think1ng based (cant1nued)

‘b. fQuest1on1ng can start 1n any th1nking stage ‘But as students -
- have difficulty respond1ng correctly Lo questions from that
- level, the teacher should revert to questions from the previous
... " -level of thinking. This. process continues until the student”
© . .can successfully. respond.” If student cannot respond to' the
earTiest lével (Cognitive Memory), then perhaps Language
L . .-and: Exper1ence questions need to be asked. - (See Language-
-} .. --based and ‘Experience-based activities in-this sectjon, ).
. 'Asithe: students respond correctly, the teacher then moves
up the levels of thinking. For example, if a teacher asks
a question on the divergent level (1) and the students
cannot respond correctly, then the teacher reverts to the
previous stage (Convergent, 2), "What ‘was-the main idea?"
The student responds: incorrectly. Then the teacher: réverts
continuously until the student can respond adequate1y Then
the teacher moves back up the Tevels (5). Lo

;jE§Eher . _CM S-uC ,D: E __Student

————— — —*7’ — —- s
1.. How would the : : - 1. "I don't «now"
~outcome be differ- - ' ' '
ent if we used
this idea? - ] . ' e ‘
o T 1A T .
} 2. What was the main idea?| R 2. "That men are better
: R e 1 : . than women
o | # S| v
3. Why do you think that? | |. : 3. “Because he sa1d R
. {
' — —*T - — .
4. But didn't the man say f\ . 1 4. ,"0Oh, that's right"
? . \ ‘ _ ’
5. "Now with that in mind, “ | “1 5. That men and women have
what did he mean? , different strengths and
' weaknesses.

Sc1ence -- refer to Science Curriculum Gu1de, K 6, Process Skills,
pages B-3 - B-19. . -

Math -- refer to MathrPragram GUTdE, K-6, Teacher Quest1on1ng,
' page 23.
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Figure 6: CUEING QUESTIONS BY THINKING STAGE

~F

" Stage of Thinking —mCognitive Memory

Structuring

Cnn&érge@t

Divergent

Evaluation

Purposze

] 33@3111@5 .
Retrieving .

Perceiving | gotails
data

Relating, structur-
ing the data or

Géheraliziﬁgligets
ting the main idea/
concept, converging

Imagining, using,
applying, predict-
ing, hypothesizing

Judging, valu

ing

1. 'Who...?
2. What are the
facts?

What are the
most important
details?

What are the
faocts regard- -
ing...?

What 1s the...?

What do you
mean by...?

What is your
interpretation
of what
happened?

What happensd?

3. When?
4, Where?

_details
1, Categories:

Which group does
that belong
to...?

How would you
classify...?

What type would
Fou...?

2. Comparisons:

How are they
alike...?
similar...?
identical...?

Contrast:

How is it
different...
in opposition
£o..., unlike?

3. Cause and

Effect:

What will
happen 1if.,.7%
why...?

What will
happen as a
result of
this?

O

1. What are the
chief points?
Given that
information,

. What 1s the
main idea,
point?

2. What 1is the
single most
important idea?

3. 3tate the idea
in one
sentence?

4, Explain...

{

1. What might
happen if...?

2. If you use that
idea, what
would it mean:
to our...?

3, Apply that idea
to our
situation.

4, What would
result if...?

5. If you were
glven these
facts, what
would you do
to...7 A

6. How would the
operation be
difrerent 1if we
used this
idea...?

7. What could be
advantages,
benefits, 1 we
applied this
idea, process?

8, What do you think
the stgry;,paras

A

graph will be

about?

gzi

3.

qi

5;

6. Out of all the

8.

9i

about that
idea?
What .is your
opinion..."?
What 1s the
best...?
Are you
aatisfled w
that answer
plan?
Can this
ment be
Why 7

information

Wwhich ean be
used to prove

your point?

7. How would you

Judge ¢

What is your
opinion or
conclusion
about the

product, plan,

idea?

Why did you
think it
worked. ..
didan't work

What is fact

What is
opinion?

How do you feel

state-
made ?

ith

e 7

7

ol
e



' INSTRUCTIONAL ACTIVITY: Meaning- -based Word Recogn1tian

‘Situational Context _ _.=;Q
. ] L B . ;‘g ;{
1. What is it? enafé,.

EY

Tdea of a graup DF sentences or a paragraph ta have a Student 1dant1fy
or predict what an unknown word is. _

2. What are the benefits?

This process encourages the student to read for ideas. It straaaaa
meaning and therefore emphasizes thinking, especially generalizing main
ideas. It helps the student to read through a paragraph rather than to

stop at every word or syllable she/he does not know.

It fits well into the style of the student who would rather read for
ideas and meanings and who would get bored with repetitive tasks and
skill activities.

3. What are the limitations?

The student needs to understand most of the language of the paragraph and
has to comprehend an idea in order to provide good predictions. The

’ teacher needs to accommodate the student's LET background to effectively
) use this technique. It is not a complete word recognition approach in
and of itself.

4. What are some student charactar1at1c5 which 1nd1cate that this technique
is appropriate?

oy

The learner:  °

a. Knows specific skills but does not apply them in context or when
reading a line.

b. Can decode satisfactorily but does ndot get meaning from paragraphs
or groups of sentences.

c. Has difficulty decoding but seems to be able to get the ideas of
the paragraph.

5. ;Laatrgg;ionai Procedures

a. In any reading situation, have the student skip the word and read
the rest of the paragraph looking for cues to help identify the
unrecognized word.

31

-




INSTRUCTIONAL ACTIVITY: Meaning-based Word Recognition - Situational
Context {continued) ' - ' - o
: ) ¢
b. Then have him/her guess at what the word(s) might be based upon
an interpretation of the paragraph. n :
c. Also, ask the student what could substitute for the word or what
might fit into the same slot.
4




INSTRUCTIONAL ACTIVITY: Meaning-based Word Recognition - Sentence Context

) WL ACTE y

Lo . S , ‘
1. What is meaning-based word ‘cognition-sentence context?

Sentence context is a prcéess in which the student uses the meaning of
the sentence to identify or predict an unknowiword.

2. What are the benefits?
This process encourages the student to read f@r meaning and ideas

¥ v; rather,than reading word by word.

3. What are the Hmitations?
The student needs to understand mé&t of the 1aﬁ§uage of the sentence.

' '
In order to use the sentence context process, the student must possess
a sufficient vocabulary and appropriate skills in using speech to
communicate ideas.

4. MWhat areisome learner characteristics which indicate that this technique
is appropriate?

The learner:

a. Knows specific skills bt does not apply them in context or when
reading a line.

b. Can decode satisfactorily but does not get meaning from the sentence.

c. Has difficulty decoding but seems to be able to get the meaning of
the sentence.

5. Instructional Procedures

a. Have the student skip the word and read the rest of the scntence
looking for cues to help identify the unrecognized word

b. Then have him/her guess what the words(s) might be based upun the
meaning of the sentence.

¢. If his/her answer is semantically corvecl, ylve hiln/her the
correct word and use a synonym strategy. " Another word whion
means the same is !




INSTRUCTIONAL_ACTIVITY: Meaning-based Mord Recoanition - Structural Aﬂg?ysis

i 5
3

1. What is it? | "

Meaningful structural analysis emphasizes roots, prefixes, and
suffixes. Those elements carry or affect meaning, as opposed to those
syllables which do not, e.g., syllables as sound groups ("su" as in
. supreme rather than "pre" which carries a meaning?

2. What are'the benefits?

a. The student sees word attack as a meaningful pr@céss.

.b. The student caﬁ'identiFy meaningful parts of words which provide

clues in determining their meanings (vacabulary).

c. Structural analysis serves as a transiti@ﬁ between synthetic
(letter by letter analysis) and word analysis which speeds
perception. '

d. It helps the students analyze longer multi-syllabic words which
may not be phonetically consistent.

3. What are the limitations?

Structural analysis is not a complete word recognition process. It
serves as a transition between whole words and letter by letter analysis.
Teaching only structural analysis results in students with poor sight
vocabularies,

4. Instructional Procedures

Have the student look fur meaningful parts 1o the unknown wor d
(root words, prefixes, suffixes).




STAGE I1: INSTRUCTIONAL ACTIVITIES

GENERAL PURPOSE: These activities are designed to establish specific

language, experience and thinking Tinkages, and to
be used as an integral part of the Stage Il concept
development strategies.

ACTIVITIES FOR STAGE I1 INCLUDE:

1.

Providing "On-the-Spot" Vocabulary Help, page 36
Language (Vocabu1éry) - Experience (L- E), page 37

Developing Vocabulary through Context, page 38

Visual Structures, page 40

Integrating Thinking Levels for Specific Purposes: -Documenting,
Integrating Thinking Levels for Specific Purposes: Validating,
Integrating Thinking Levels for Specific Purposes: Predicting,
Generalizing Main Idea from Related Details, paye 46

Main Idea Processing, page 47

Relating the Main Idea of a Picture to a Word vpayge 45

L - E - I Cuetng, page 49

page 44



STAGE 11 ACTIVITY: Providing "On-the-Spot" Vocabulary Help

PURPOSE:

To helo students to: (a) create an awareness and interest in

words and a desire to expand their listening, speaking, and reading
vocabularies, (b) develop preciseness in their expression and thinking,
and (c) become increasingly profi¢ient at the process of "labeling"

A written form is familiar and may even have an exgl equivalent, but the
reader has no meaning for it. {/ithin narrow limits she/he may even use it
to answer test questions correctly without understanding what she/he is
reading. The sentence structure and sound symbol relationships of the worc
are no problem, but the meaning still eludes the reader.

DESCRIPTION: (including EXAMPLE/APPLICATION)

[f the teacher needs to provide,the meaning, she/he does this in a
variety of ways:

a. By example - give the word an an example:

Chop - when someone cuts something into pleces such as a cook
chops vegetables or a camper chops wood for a fire.

b. By description - describe the word being defined:

An g’EE’lE is sometimes red, ¢green and yellow, 1s wrunthy sweel and
smooth-skinned.

= ¢ By antonym - define a word by uslng an oppusite ldea or WOy
Ubese  Une bOY was skinny while Lhe other was uvbese

Frank o Lay of popuorn was ovel Flowlng while tlhel e ta, w0 ol

By o, ianym give ulher words of stullar wmeaning. p e

oood B
B, Iy vy lganl v | iy ha,
[ au L glg e chiae kLo, wa v
S I
Atisve cepl,  roeLponse comels

k)
L
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STAGE 11 ACTIVITY Lanquaae (Vacabu1aﬁy) Exper1ence (L - E)

PURPDSE

=

TD help StudEﬂts to: (a) create an awareness and interest fg
in words and a desire to éxpand their listening, speaking, and reading’
~vocabularies, (b) develop preciseness in their expression and thinking,
and (c) become increasingly proficient at the process of "labeling"

experiences and expand their conceptual background.

ftr

DESCRIPTION

Use a cloze or meaning (context)-based Strategy:

Within a sentence or passége, have student guess at a word that
would "make sense," based on sentence structure, vocabulary or
sound/symbol cues.

When the student is unable to retrieve the word from memory,
provide the word, linking 4t to whatever related LET was ex-
posed during contextual guessing. In this case, the problem
may be one of word recognition more than vocabulary/language.

EXAMPLE/APPLICATIDN
The student encounters the sentence

"Some people like new things, while others prefer old things Ihe
first k]ﬂd of person may think of an 0il lamp as an old piece of junk
He might find the oil lamp handy during a storm when the electric
power fails. But he would rather depend on a guod flashlight. The
second kind of .person prizes the oil lamp as an antique.
Student is unable to understand the words prefer and antique
1)"Some people like new things, while others old things
Read to the end-of the line. What word makes sense in this
sentence? What is another word for like?
¢) Read the séntence: "The second kind of person prizes the otl
lamp as an antique." From the description in the paragraph,
what do you think an antique is?




STAGE IT AFTIvITY Dng]up1ng Vocabu1ary thTDUQh Context

PURPDSE:

El

To help students to: . (a) create an awareness and interest in

words and a desire to expand their listening, speaking, and reading’
vocabularies, (b) develop preciseness in their expression and thinking,
and (c) become increasingly proficient at the process of ”1abe11nq
experiences and expanding their conceptual background.

A written form is familiar and . . . (has) an oral equivalent, but
the reader "has" a different meaning for it. (multiple meanings)

DESCRIPTION: (1nc1ud1ﬂg EXAMPLE/APPLICATIDN)

1) Use a cloze technique. Student uses context
to guess at other possible meanings for word,
eigi: ’ ’

"The bit of the machinist's drill was
broken."

"Thieves robbed the bar down the street
last night."

2) Teacher confirms student's guesses or supplies
meaning, drawing a comparison/contrast relation
ship to the student's prior meaning(s) for the
word: "In this context =~ means.”

Teacher may extend lesson to other meanings
of word: " also has other meanings,
depending on context, e.g., :

BIT
ihe role was unly a por Ut awhiloh
the actor  into a stale dougnnut,
tossed the sandwich and two onto
the counter, and walked off a4
unhdappy .

BAK
| A candy
2. A of 304,
3. the door
4. Let down the
5. To one's brvar o
6. She played one ot 1.
7. The lawyer approached th.

He passed his  exams
. A sand __

W I




STAGE I ACTIVITY: Developing Vocabulary/Cii€epts through Thinking Relationship:
——— A ‘

- o D) _ ——

oo
PURPOSE : g

T oo i :
To helo students to: (a): create an awareness and interest in
words and a desiré to expand their Tistening, speaking, and reading
vocabularies, (b)=® deveTDp preciseness iR their ekxpréssion and thinking,
and (c) become increasingly proficient at the process of "Tabeling"
experiences and so ggpand1ng their conceptual background.

& -

e

DESCRIPTION:

(including EXAMPLE/APPLICATION)

Relating words and thinking structures.

When teaching vocabulary,

organize the words in thinking relationships such as:

%

number @ there are one or two

texture%- hairy a
color - brown, red, gray
solidity - muscular, bone,
size - one to four feet
shape - manlike, with tail
sound - chatter, scream
(others - amount, flavor,
moisture, smell)

By thinking relationships

Generalization or classif Far U whole

catiaon

d.

A monkey 1Is part ui
kingdom.

Is a maminal | o i loatle

A monkey

A Il part of L

ley

L Lomparisun/cuntrast

Both monkeys and men ha ..
oppusdable, thumbs

GCowrdiiatl lan sul.

A munkey o btangaruu, and a
Lause/effect catmel arz atl animals
A monhey hears o o 1

A mavwmuae,y . ulie of i b

and is f,ighte.es and runs ,
v munkeys
LY -

A ke y i Lak.

f.ult

Ia huangr,

5

Lhe arnlmal

te fhun by,

vl o U1




STAGE I ACTIVITY: Visual Structures

PURPOSE:

3 To help students visualize the thinking structures (T) within 7
a reading passage by arranging key words, phrases, or sentences (L)
in a diagram which reflects the structure. The diagram helps
students integrate language and thinking. :

/
DESCRIPTION:
The teacher analyzes the major structures embedded in the reading
magerial (see thinking model in section 1) and graphically display$
“th& words, phrases and/or sentences and their thinking relationship.

EXAMPLE/APPL ICATION:

The tollowling dre “shkelelal  wmedede whilole (B Loea e wma, o i
helping students Lo see visual structures

4
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STAGE I ACTIVITY: Visual Structures (continued)
e i —— - .

" 1. Simple Listing 2. Classification
rT T s Tmmmmy ' e - -




STAGE IT ACTIVITY: Integrating Thinking Level for Specific Purposes:
1 ' Documenting (See Figure 7)

PURPOSE : l

To have students verify, prove, collect, document or report a
particular idea or point of view.

DESCRIPTION:
As generalizations or predictions are ygeneraled, the »tudenls are

cued to find information, events, ideas which support and vertfy
those Tdeas or predictions.

EAAMEL L AFEL LUCAT Luid

Hhial oy Tdoin o [ A
1
vhial B (e Llae o I N R TR o [N

ot . . . th [
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STAGE II ACTIVITYV Integrat1ng Thinking ‘Levels for bpecific Purpcses

[pumeose: -~ o

~To give students a purpose fur read1ng and listening since they
have to . "prove," "verify," or "match" a given 1dea wi th andthér

4

_Validating (See Figure 7) . g e

 DESCRIPTION:

’Va11dat1ng is done by having students predict or se?ezt ideas
- or concepts prior to involvement in the reading/listening act.
The students are then directed to check out, or determine by
reading/1istening, whether the original idea or concepts are

correct, partially correct, or incorrect. “

EXAMPLE/APPLICATION:

Students are asked to predict what they think a story is about.
After their ideas are noted or recorded. the students are
directed to read or listen as a means of checking or prov1na the

pred1ct1on

44
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YSTAGE IT "ACTIVITY: Integratinu Th1nk1na Leve1s fcr Spec1f1c Purposes

Predicting (See Figure 7)

f PURPOSE

"Tb1nvo1ve students in the ﬁrocess of . read1nq or 11stan1nq by
""ob11qat1ng“ thermr to guess, thereby bringing their languagé and
'experience background -into play. This forces them to attach

mean1nq5 at the1r level of 1nterpretat1on

i

| DESCRIPTION:

Predicting is done essentially by asking the students questions which

foster divergent processing (Questioning Strategy page 77).
Ut111;e pictures, key words, titles, sub-headings, etc.

EXAMPLE/APPLICATION: _
What do you think this chapter is about?

What do you think will happen if...? o
* Look at the pictures. Now, what to you think this chapter will
be about? : -




:SfAGE,II¥A§TIVITYé'7G§nefa]jziﬁg Ma{h;Idearfrem‘Eejéted Defgii; (§§g:Fiqure

To help students consciously discriminate the irnelevant details; -
relate the relevant details, and based upon the similarities,.
;~generaTize a main- idea. ' - v

DESCRIPTION:.

In this activity, students are given a cluster of words to

analyze for similarities (idea, function, or physical simjlarities).
and to determine the detail that is Trrelevant3A1f any. The main
idea is generalized from the related details. !

' The'activity can also be used in paragraph situations by displaying
key words from a paragraph and asking students to generalize the main
idea. o : ' _ .

EXAM  /APPLICATION:

.irections: Each of the following groups of items has some idea,
function, or physical ‘similarity. On the line provided, write some
specific characteristic that each item in the group has in common.
1. sun S 2.. clouds 3. tennis

human being : hat” v pingpong

radio paint matches

- stove : carpet boxing
television set butter : : baseball
volcano R . telegraph
. - ~ typewriter

R e ~ “machine gun
b . - _ o . -




STAGE 11 ACTIVITY: Main Idea Processing (See Fidure 7) .

' '1_ RPURPdSEz ! 7: 7? R F 1, ""7f
. To ﬁe1p student§'pr6¢éss information to'determine a -
main idea through the use of pictures. : ‘

/; '.'
e
DESCRIPTION: .~ = I
" Have ‘students discuss the details in a.picture. Cue them to see ;
thf re1at1qnsh1p (categorizing, compare/cgntrast, cause/effect, -
W editrenice ) between the details and arrive atlé genera11zat1an
) 7 -
- K
EXAMPLE/APPLICATIDN

1. 'P1cture = categpr1z1ng
What do’ you see in this picture?
How are they alike? Different?
Can you arrange.or group them in some way?
What can you say about the. groups?

2. Magazine Drﬁpg@spaper advertisements

Have you used this product?

What is it used for? )

What is this advertisement saying?
3. DBoodles

Show students a doodle such as th15 figure "(Y)." Have students
use their pxapr1pn6é3 to Tabel the figure. Does this remind vou
of something you've seen? What do you think it is? What else
Fou1d it be?




. STAGE II ACTIVITY Relat1nq the Main 1dea nf a Picture ta a ward (See Figure 7)

PURPOSE:: . . : [;)"" N

process ‘the information to determine the main

To he] students (a
" ) express1an and think1ng, and

idea, (b) develop. préciseness in thé1r
(c) TEBET the idea.

DESCRIPTION:
In th1s act1v1ty, the s tudents re]ate the1r language, exper1ences, and
thinking to'a picture. From the discussion, the teacher cues the
students to structure the details and generalize about the content of -
the picture. After generalizing, the students then reduce the
generalization to a single word. L

[

%

EXAMPLE/APPLTCATION:
Show students a picture.

What is happening in this picture?

Describe the setting.

How do the characters feel? why?

Can you state the idea of the picture in one sentence?
Can you state it in one word?

L Ag



\INSTRUCTIONAL ACTIVITY L

T Q,eing

. .what 15 1t?

Cue sheet to aid teachers 1in diagnosing stUmb1ing blocks to Comprehenae

~sion. Sample questions' for identifying 1anguage experience, thinking

and ward recogn1t1cn prab]ems are g1ven
. 2. What are the benef1t5?

The teacher through questioning, is able to p1npoint studénts QﬂmpFEé

hension and word reccgnition d1ff1cu1ties and thus make accommodations

for them, - S 7

3. What are the 11mitatigns?

The teacher needs to be skillful at cue1ng and to have established good

~ rapport with students. Class management might be a problem because the

procedure is oral and may .take a good block of time and c?ose student

attention. .

4. What are some learner characteristics which indicate the technique>td
be effective? ' :

The learner is experiencing comprehension problems with the' passage.

5. Instructional Procedures ‘

'A. Follow a questioning strategy 1) to 1dent1fy comprehen51on strengths
and weaknesses of students and 2) to hé]p them comprehend the
ipassage See model below:.

AT THE RED BADGE OF COURAGE

By Stephen Crane, Adrmont, Classics Series, 1964

The column (of troops) that had butted stoutly at the
obstacles in the roadway was barely out of the youth's
sight before he saw dark waves of men come sweeping out
~of the woods and down through the fields. He knew at
once that the steel fibers had been washed from their
hearts. They were bursting from their coats and their
equipment as from entanglements. They charged down upon
him 1ike terrified buffaloes. '

Behind them blue smoke curled and clouded above the
treetops, and through the thickets he could sometimes
see a distant pink glare. The voices of the cannon
were clamoring in interminable chorus.

The youth was horror-stricken. He stargd in agony and
amazement. He Forgat that he was engagéd 1n combat1ng
the universe.




INSTRUCTIONAL AFTIVITY l - F -T Cueing (centinued)
1. . vthe phiIusophy of the retreated and FU]ES for the guidance~
1o - of the damned. ’ » o
The fight was TDst The dragqns wgre cdming with invinc-
ible strides. The army, helpless in the matted thickets,
and b]1nded-by the overhanging night, was going.to be
swallowed. . War, the red animal, war, the blood-swollen
god, would have bloated fill. .
- QUESTIONS YOU MIGHT ASK TO AID COMPREHENSION ' . .
: T "’ ' *’“* WORD
- LANGUAGE -~ |  EXPERIENCE THINKIN@iAi;i _RECOGNITION
1. Which sentence | Have you ever How-'does one . Can you.sound the
don't you under-| been in a | .detail relate to | words out? .
stand in the specific ‘| another? : '
selection? location?. . |
2. Do you know what |. Have you ever | What happened Can you récognize
that word means? | seen a particular| before/after an . many words
A - object? . | event? (sequence) | quickly?
3. Do you know | Have you had Why does some- Can you sy]]ab1—
“another meaning .| similar experi- - thing happen? cate? _
for the word? ences as the (cause and effect}" ’ -
characters in :
the story?
_ 1 ! |
-4, Which word would | What do you know How are they dif-| Can you blend
-make the most about ____ 7 ferent? How are | the sounds
~sense in place they the same? - together?
of the "hard" (Comparison/
word? , .| contrast)
5. Can you use the ' ' i}what is the main | Can you use the
meaning clues | idea? (What is | meaning in a
in the sentence . 7 the important sentence or
. or passage to b ' point of the passage to get
guess (predict) -, selection?) the "hard" word?
what the "hard" | - = _
‘word might be? ‘
g 50
Y iy




\ INSTRQEIIDNAL ACTIVITY L - E - T Cueing (cant1nued) .

B Passib]e use af the strategy Fo110ws
. 1) Examples of prob1ems students may reveé1 thrgﬁgh'questiéningf ‘

a Student cnuIdn 't see how "stee] fibers" could be washéd
frgm their hearts. . ’

b. Student couldn't understand "dark waves Qf men come sweep1ng
out of the woods." . r

c. The student didn't know the implied meaning of "clouded."
d. The student thought thef”calumn of troapé“,meant the énemyt.ﬁ
. e. The stQQEhtﬁcou1dn;t'déteﬁn%ne who “they" were.
| f. Studént £haﬁght the -enemy was dragons.’ |
gi Student said inter-min'able %or interminable.

h. Student éaid invisibTe For‘invincib1e : : ]

j. Student thought "mental pamphlet” meant the person was
"mental."

. k. Student cau]dﬁ't get the mean1ng of thickets by reading the
- - sentences.

1. Student cau]dﬁ't to get the main idea of the selection.
2) Possibilities for handling selected problems:
a. For problem of not getting meaning'af thickets.

§tudent-needs help in using context. Possible cueing
procedure: Where is the action taking place? (In the
_WDDdsﬁagetting at situational context.) Read the
sentence again. What is the boy doing? (Looking up
at the artillery smoke above the treetops.) What
else? (Looking at the pink glare of the cannons firing.)
He's looking through something. What do‘you suppose that
something could be? (Bushes, plants, shrubs--sentence

N context.) Or back into graphophonics.
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" 1NST§UCTIDNRLVRCTIVITY: L - B - T Cueing (continued)

ai

For ProbTem "b" N e ‘5‘,i R :‘ , S

Student needs to use his/her experience to underetend F1gure—

tive Tanguage: Possible cueing procedure: Have you ever
studied waves moving toward the shore? Describe what they

look Tike. (Fast, the water pours in, when the waves hit the

shore the foam scatters in all diréctions. One weVe follows

‘right behind another.) How might soldiers fleeing from the

enemy Took? - (Running fast, disorganized, scrambling, just
wanting to get away, all:rushing behind one another’ ) Do you
see how the soldiers might Took Tike waves?

For Problem "1" -0

Student needs to. select details, -relating them ‘in some way

- 50 that they lead to or euppert a main idea. Possible cueing

procedure: Have student examine details which support con-
clusion that the youth's untested, idealistic notions about
the glory of war were destroyed by his experiencing the actual |
panic and horror of defeat. (Army retreating like:-"terrified
buffaloes"; "cannons clamoring"; the smoke, "pink glare" of
artillery fire; "the dragons (enemy) coming with invincible
strides"; the "army about to be swallowed"; war--"the red
animal," "the blood-swollen god.") Ask student how the
details-are related. (They all caused the-youth to.abandon

his "mental pemph1ets," his -former naive ideas about courage
in battle.) Heve the Student state the main idea of the

selection.

. Fer Problems "g" and "h"

"g":r Tells teaeher that the student knows how to use graphos

. _phonics in recognizing werde (The sounds and word parts in

hTS ver51on eF the word 1ntenﬂ1neb]e,“ ire cerrect,

“h": Te]]s teaeher that student knows how to use context in
word recognition because the substitution for:"invincible"

is syntactically and semantically acceptable (a dragon could
have invisible str1des) Therefore, the difficulties the
student is having with "interminable" and “invincible" seenm
to be problems of 1anguege, (vocabulary) and not word
recognition. . : :




. sTAéé II INSTRugTzoNAL STRATEGIES

";GENERA;.PDRPDSE; "These strategTes 1ntegrate and Tink the 1anguage, 

¥ a

experience, and thinking activities from Stage I
into more holistic strategies for the purpose of
'cancept deve1opment

'ivSTRATEGIEs FDR STAGE 11 INCLUDE:

el

LI T

. Language Think1ng (Reductive Strateqy), page 54

LanguageiExpehence "(L - E -=T), page 57

Cancept/Vncabuiary Deveiupment (E-T asL) page 60

.. Directed Reading Thinking Act1v1tyi page 64

. Structured Overview, pageréa

'=Brainstarming-and Structuréd’overview, page- 71
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INSTRUCTIQNAL STRATEGY: Language-Thinking' (Reductive Sfrate
C-T-»E) -» A

1. what is 1t? S
- An eppreech to difficu]t textuel materia]s in whieh the teather guides
- students to focus on those parts of the text which are crucial to under-
., standing the concept(s) of the lesson. Through such a procedure, the
teacher helps students to be selective in their reading. The teacher
directs them ‘to attend to what's Amportant to the purposes - .of the 1essan
and to ignore sections that are, 1rre1evant. )

2. What are the benefite?

’ .’The strategy "reduees" the demand on students to process a myriad of
gunre]eted facts and details. Instead, ft has them concentrate on getting
larger concepts and ideas under which the volume of facts and details may
then be organized. Students get the major ideas, know how the discrete
information is related, and ignore irrelevancies within the text.
3. What are the limitations? o .
If the gap between the student's end author's LET is. wide, the teaeher
must also eystemet1ea11y cue for language and experience needs. The
reductive strategy's emphasis on thinking may have to "give way" to build-
. ing certain language and experience pre-requisites first.

- 4. What are the etudent charactehietics which indicate that the technique '
is eppropr1ate? . . ,

Students are uneb1e to sift through textual materials by themselves and
to distinguish relevant from irrelevant information. Merenver. they may
be .unable to relate disparate facts, details, and ideas from the text to
formulate larger generalizations. The text itself may be unsuitable for
students--too difficult, badly written.  Or, the teacher's purpose for
‘students are such that they need to read en]y certain portions of the
reading ee1ect1an ’ ..

5. Procedure - - C

A. Teacher determines the major generalizations(s) or concept goal(s)
for the reading 3551gnment

-

B. The teaeher decides what portione ef the text are relevant to the

purposes of the Tesson and/or help to develop the concept goals(s).
The teacher thus eliminates irrelevancies.

C. For those eeetiene that are important, the teaeheh decides:

- cemper1sen/contrast, etc. ,think1ng)

o
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.INSTRUCTIQNAL STRATEGY Languaga—Think1ng!1Reduct1ve Strategy)

' (cant1nued)

At this p01nt, students should have abas1cunder5tand1ng of the major gen-

3) How these "sect1ana1" concepts togathar are ra1ated to Form tha
A majar ganera11zat1an( ) of the 1essan

.D. The taacher gu1des students thraugh the read1ng by he1p1ng them to:
1) Arrive at ‘the Eancept for each aaction |

nwhat word or sentence in this paragraph ta11s you what thE\
paragraph is about (main 1dea)?" £

‘"How are the facts. (deta11s)*1n this paragraph related to
give yau this main 1daa?" o ; o

If studants are unab1e to answer the main idea quaataan, v
the teacher must back into developing the necessary '
axper1anca (E) and/or thinking skills (T );

. 2) Relate the "sect1ona1" ideas to form the magar generalization(s ﬂ

“"What are:all aF these 1dea5, together, 5ay1ng (major ganﬁ
eralization(s)?" .

‘"How are these 'sectional' ideas related? Are they alike or
diffarant? Is one a cause aF the other?" e

If students-are unab1a to anawar the major ggnara11zat1an
quest1on, the teacher must back into dave]ap1ng the nece%aary
experiences (E) and/or th1nk1ng skills (T).

E. Depending on studant ab111t1as and teacher purpoaas, the strategy
may take a1ther an 1nteract1ve (oral discussion) or, written form

~(study guide). .

khkkhkhkhkrkhhhRAhkkAhrkhkhkRhdhkhkhkkkhkhkikhkhkhkhhkrhkhkhhkhkhkhhhkhkhkkhkhkhihhhhhhhkhthkihhhihhk

eralization or concept and be ready-to use or apply it in a new or differ-
ent situation. Stage II of the lesson has ‘been completed and Stage 111
(application and evaluation) can begin. The following procedures illu-

strate the Stage III process.
******i********#**********t*********************#*******************i*****
& .

F, Hava'atudants appiy tha'genaraTiaatian by* T ﬁ*g o

1) Giving examp]es of how the generalization operatas in other
sjtuations.

2) Demonstrating their understanding of the generalization by
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INSTRUCTIONAL STR&IEQ!;r}gnguagesThinkjgg;jRggyctiye Strateqy)
(continued)
%gﬁjféibducing a product, solving a*pfob1em or investigating
st further the same or related topic. )
G. Have students evaluate the generalization by:
1) Judging the warth of it in relation to their own beliefs,
attitudes and‘standards.
2) Demonstrating this response through some type of productive
language arts task: writing/creating, speaking, performing.

Tad




INSTRUCTIONAL STRATEGY: Language Experience (L - E -»T)
/ __Langt ience (L
1. What is it?

A pre-reading technique based heavily on the students' language,
experiences, and attitudes. It begins with word associations and
moves to value judgments. The technique is useful in focusing the
readers’ attention to those aspects of their experience which re1ate
to the read]ﬂg

2. What are the benefits?

j Because it begins with the students' experience and language and
| proceeds from there to make an initial Tink with the text, the

1 technique is highly motivational. It is also more strustured than
| a totally 0ra1 based pre-reading discussion.

3. What are the limitations?

take students through the exper1ence of Systemat1cal1y ccnvergwng
on a main 1dea, it has students identify the 1dea

4. What are some student characteristics which 1nd1iaté the technique
is appropriate?

The strategy is appropriate for all sthent;.
5. Instructional Procedures ;
A. Teacher Preparation (See example, page 59)
1) Identify the main idea of the reading material.
2) Select two key words which reflect the idea.
3) Compose five statements related to ﬁhe idea with which

students "are to agree or disagree. One of these is to
be the main idea of the reading.

B. Pre-Reading Activity
1) Students work in groups. They elect a recorder
2) Give them one of the key words as a stimulus. Ask Uhewn Lo
generate a list of as many related words or phrases as they
can. (Recorder writes down responses.)

3) When time is up, ask each group to share the total number
it gengrated.

4) Do the same for the second key word,

57
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iNﬁTﬁﬁifﬁbNALWSTRAfééy{jggngyage Experience (continued)

5) Then have students match five words or phrases from the first
list with five from the second to create thought sequences
("tax tyranny"; "political corruption").

6) Have groups share their best four to six pairings. (Write out
on the chalkboard for a post-reading extension of the activity.)

7) Pass out reaction statements. Have students work individually
~at evaluating the statements. Then ask them to compare and
discuss their conclusions with one another.

€. During Reading

1) Pass out reading material. Tell students to refer.periodically
to the five reaction statements as they read. They are to
decide which one best "fits" the information given in the selec-
tion and expresses the main idea.

.D. After Reading

3

1) Have students disc{ss and validate their choice of main jﬂea
in relation to thej five pre-reading reaction statements.

(See "During Reading")

; 2) Have students generate their own versions of the main idea.
!é{j";' 5 = = z /o~ = N
+ ¥ . 3) Go over student pairings (See #6 above) to see how they match
B up with the reading. Determine whether any pairings
A could serve as the main idea of the selection (students had the ,
el meanings in them already).
L%
-*,*P**;‘l;%fiﬁii*ikiii‘*iiii%iiiikﬁﬁifﬁil\,klRki‘iaﬂ&ii&hi;\ﬂi\;\ﬂﬁ;\akkﬂt\!!SA;&AAAA&;\AAAA
& &

At this pulint, students should have a baslc understanding of the watn 1dea
or concept and be ready to use or apply it 1n a new or dirferent situ.tion
Stage [I of the lesson has been completed and Stage 111 (applicacion and

evaluation) can begin. The following procedures 1liustiate the Stage I11
process

A A AR R ARA n: 2 a e ara e, Mmoo a s me s e e o N
L App b ToaUion and Ladlaal b
1) tlave L Uado .x,.plj [N
Ul Ty o ay e s i L i pol pororat |
Dewmonsveallng Liede aner .oand iy Iolhie goner b, o

producing

the sdade of

a pooduct  solving

related Lop Tun

investigal ing Yoo oo

a proLlom o,

goove Jtudents evalual. the ey i U ._E
b , 2 ¥
o




INSTRUCTIONAL STRATEQY:f_Lénguage Experience (continued)

Judging the worth of it in relation to their own beliefs,
attitudes and standards.

Demonstrating this response through some type of productive
language arts task: writing/creating, speaking or performing.

EXAMPLE: Language Experience (L - E-»T)

1)

2)

C. Reaction Statements:

Declaration of Independence

A. Main ldea: Government is a depository for, as well as a safeguard

against, power.

B. Key Words: Government, Power

Government of the éeaple} by the people and for the people is dead.

In the context of conditions today, the individual is powerless
in the face of government.

The workings of government only serve to exempl ify the dictun:
"Power corrupts, and absolute power courrupts absolutely."

Goverdmental change which is a result of rebellion, revolution, or

Government 1s a depository fur, as well as a safeguard agalnatl,
powetr,




1. What is it?
The strategy provides -a process of linking the learner's
experiences to the development of new danguage and concepts
through "talking and thinking" about his/her experiences.

2. What are the benefits?
Provide students with limited vocabulary a means of 1linking their
present experiences to ne- ideas or concepts. [t builds a bridge
between the learner's experiences and the concepts presented in the
text or lesson. “

3. What are the limitations?
Emphasizes building vocabulary/concepts with thinking requirements
limited to congnitive memory and convergent levels of thinking; no
divergent or evaluative thinking demands are made on the learner.

4. What are some student characteristics which indicate. that the technique
is appropriate? s

The student:
u. Does not express himself/herself precisely or clearly.

[s unable to give more than one definition or meaning for a word

D.
(multiple meanings).
.. Is unable to comprehend what he/she hears dand reads because of 4

lack of a synonym bank.

d. Does not know prefixes, suffixes, and rool words Lo help understand
unknown words.

48

Has difficulty sharing ur understanding ldead Locause heshe Jdoes
not have enough words to label ideas or experiences

f Has dJdifficulty understanding and remeinber Inyg Lhe Llechnloal sl o

concept laden vocabulary of . pasticular content area
5 Instructional Proucedures
A Pre reading
] [t necessary, mollvale fca, i . L,

Arousing thelr Interest 1n the Lo
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INSTRUCTIONAL STRATEGY: Concept/Vocabulary Development (E - T -»L)

(continued)

&

. Increasing their awareness of the topic,
. Helping them establish a purpose of studying the topic.

Determine the extent of the present knowledge of learners in
relation to the language, experience and thinking demands of
the topic.

i

. Have learners reveal what they know about the topic by asking
such open-ended questions as, "What do you know about 7

. Through this discussion and interaction with learners, discover
their language, experience and thinking base for understanding
the topic.

[f necessary, build "bridges of experience" for learners so that
they can begin to develop the concepts/language requ1red to under-
stand the lesson.

a) Begin with non-reading experiences.

. tap on prior experience (direct, vicarious).

. provide vicarious experiences (records, pictures, films).

. provide analogaus experiences (simulation, role-playing) ,

. provide direct experiences (experiments, field trips,
demonstrations) .

b) Develop concepts/language through "talking-thinking" about
the non-readina experience provided (in relation to the
students’ present lanquage, experience and thinking base):

cue and/or question to encourage students to reveal any
observations, reactions to the non-reading experience.

guide studentsto draw relationships among their responses:
sequence, categorize, compare and contrast, cause-effect,
part-whole .

have students make generalizations (LDHLEpLUd]If&) based on
the relationships drawn. *

«) Remembering all the while to:

. speak "labels,” for the concept(s) beiny develuped, 1 e.,
build the 1anguaqe of the content area by u%1ng concept-
carrying vocabulary in their natural contexts in class

discussions.

link the "new" concepts, languaye of the lesson Lo Lhe
students' present language, experience and thinkiny base.
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IN%IBUQTIDNALWSTRATEGYZ4§DD£§P§ZV5Q§§PTEFy Development (E = T -»L)
(continued) AL LLLINY..

: =
B. During Reading . ..

&

1. Use selécted reading as a summary of the concepts developed.

"Locate and/or read aloud the sentehce, paragraph, section on

page _ which states what we've learned (through films,

demonstrations, etc.)."
2. Use selected reading to extend knowledge of the concepts developed.
o
"In your reading, did you discover other tlvings which we can add
to what we already know?"

"Is there anything more you would like to know about o

1
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At this point, students have linked their previous experiences to an under:
standing of the new concept and should be ready to apply it to a new or dif-
ferent situation. Stage II of the lesson has been completed and Stage III
(application and evaluation) can begin. The following procedures illustrate
the Stage III process.

KA A AT EREE AR AT AR AR AR AR A AL A AKREAAA AR AR AAA AT A Ak kA hkhhkhkdhhhkhkhhkhhhhhhkhkhhkhhkkhkhkhkik

C. After Reading
1. Have students apply the concept(s) by:
Giving examples of how the concept operates in other situations.
Demonstrating their understanding of the concept by producing a
product, solving a problem or investigating further, the same or
related topics.

¢ Have students evaluate the concept(s) by.

Judying the worth of it in relation to thelr own bellefs | attl
tudes and standards.

DEmUﬁSthLiﬁg this response thiouyh sume Llype 0F productihve
language arts task: writing/creating, speaking ur performing.

(see following page fur variations or thiy/strateyy )




INSTRUCTIONAL STRATEGY: Concept/Vocabulary Development (E - T -aL)
Variations ) T B —

The cohcepf/vocabu1ary strategy described above proceeds from the experience
of learners, leads them to think through this experience and formulate the
desited concepts, and finally has them label their concepts (E - T -=L).

Variation #1: -Experience - Lahgque§(ijfL -»T7)

At times, the concept word(s) being taught may be more accessible to students.
They may have one or the chér-@? the following: .
a. an understanding of the5ccncept, but a different word for it.

b. a partial, but not fully established understanding of the concept.

Because students have some "foothold" on the concept being developed, in-
struction may proceed more directly from the students' present experience and
understandings to the new content vocabulary which describes this experience
(E - L -»T). The teacher can immediately provide students with the content
area language which "labels" their present experienceand understandings. She/
he can then have students proceed to think with this new language (E - L -=T.,
For example, in a lesson on the octopus, the teacher cues: 7

""You know what squids are like."

- 'The author talks about octopuses."

+"Squids are like octor in some ways, but different from them
in others." o '

""Look at the picture of the octopus. Can you point out the similarities
ajp differences?”

Variation #2: Language - Thinking (L - T-»E)

When the student already has the content area language of the lesson or
text, instruction can immediately focus on using this language to develop
the abstract ideas and vicarious experiences of the content area lesson or
text. In the above lesson, since the students know what octopuses are,

the lesson can proceed without reverting to the experiences of the students
and the labeling of that experience.

R ]
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INSTRUCTIDNAL STRATEGY _Directed Reading Thinking Activity

15

What it it?

When a teacher directs the reading process she/he is giving students
deTiberate practice in the process mature readers undergo as théy wrestle
with the problem of creating meanings from printed material (i.e.,
comprehending). Toward this end, the teacher requires students to use
their present LET to understand a reading selection and, in so doing, to
further develop, extend, and broaden their "old" LET base. (Students
practice solving the problem of using their "knowns" to make what is
unknown to them comprehensible. This new knowledge, linked to the old,
then becomes the basis from which they again reach out for and assimi-
late other knowledge.) The teacher's end goal is to help students to
became mature readers--that is, 5e1f d1rect1ng, in their use of the

What are the benefits?

The procedure approaches the teaching of comprehension by giving stude
practice in the comprehending process, as opposed to testing their
comprehension by asking main idea, detail, etc., questions at the end

of a reading selection. This integrative proﬁedure has students use and
relate all of the foundation variables (LET) in arriving at the author's
message(s). Similarly, the skills (word analysis, vocabulary, thinking)
are taught only as they help students converge on the ideas of the
selection. In its emphasis on starting with student knowns, and on
group interaction and the sharing of individual LETs, the procedure is
also highly student-centered. It is designed to maximally involve '
(motivate) the learner by dealing with verbal symbols in such a way that
students make, through thinking, deliberate connections between their
experiences and the printed material--making the abstract "real,"
meaningful .

What are the limitations?

The limitations of this procedure seem to reside primarily in the
management considerations which accompany any attempt at directing the
reading process. Although teachers are not limited to working with
groups of eight to ten, such a number would give each student maximum
opportunity to participate in the oral interaction which rests at the
heart of this instructional strategy. Teachers may need to resort to
small group management schemes and/or adjust the process to large group
needs. In addition, greater demands gire made on the physical, as well

as intellectual, stamina of teachers as they guide the flux and flow (or
onslaught) of the predicting-vdlidating-repredicting process. Both
teachers and students need to work at developing the kind of classroom
climate which will Eﬂcdurage risk-taking on the part of students as they
expose their "selves" (their LETs) in predicting and interacting. The
procedure is also time consuming and teachers need to be of the mind that
"a little does indeed go a long way." A few, well-chosen, basicconcepts
developed for and with students will pay off in providing a solid nucleus
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’ : INSTRUCTIONAL STRATEGY: Directed Reading Thinking Activity (continued)

of understandings with which students will be able to better and more
rapidly integrate new knowledge. The alternative is to "cover the ground"
at the risk of fragmented, "un-comprehended," and thus unretrievable
"Tearning."

4. What are some student characteristics which indicate that the techniques
are appropriate?

Appropriate for all learners with some modification for those students
who have the foundations and skills, and who are adept at integrating

the two. For "these latter students, the pre-reading and reading aspects
of the process may be too slow and tedious, allowing most of the time
for post-reading discussion and application which for them have the
potential of being far more exciting and stimulating. For those students
experiencing difficulties in thinking (processing inférmation) and picking
up the language (vocabulary) and concepts of a subject, emphasis on all
phases of the process, at one time or another, will be useful. Depending
on student needs, teacher purposes, and the nature of the reading select-
tion, cueing within the process may be adjusted to focus-in on'getting

at ideas and/or on isolating, dealing with, and again integrating those
skills which help to get at these ideas.

5. Instructional Procedures
A. Teacher Preparation

1) Find out what students know about the toplc throuyh a variety of
ways.

Questioning

- "What do you know about 7" -
"What questions do you have about o

-- "What are possible answers to these questions?

Surveying pictures, titles, topical Headingsﬁ maps, dlay ams,
etc.

"Whdat are .you thinking:¢"
-~ "What do you suppose the cading selectlion will bLe aboul?”

"What questions about the selection come tu wina?"
-- "What might be possible answers to. these questions:

2) If necessary, provide non-reading experiences to develop reqgul
site prior knowledge for understanding the selection.

Records, radio, pictures, tilmstrips, TV, tilms
Simulations, demonstrations, field trips
Exhibits, demonstrations, field trips

[l

3) Help students to clarify their purpose(s) rur reading
"Let's read to find out which predictions are right par Lly
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INSTRUCTIONAL STRATEGY: Directed Reading Thinking Activity “(continued)

right, or not discussed by the author.”
. "Now that we've gotten some idea of what you know about the
~topic, let's see what the selection says about it."
"Where does it agree with you/disagree with you?"
"What more does it say about the topic?"

B. During Reading I

1) At different intervals, stop the reading t6 have students compare
their ideas with the ideas Df the selectian.
R =
"Were you right, wrong, part]y r1ght or did you raise a point
which the reading selection doesn't even mention?"
"How do you know? Locate evidence in selection which supports

your conclusions.”

2) Help students to refine, retain, or replace their former contri-
butions based on the information gained up to each break in the
reading.

that‘dg‘&au think now that we've read up to this point?"

3) As the need arises, help students to clarify vocabulary and/or
ideas crucial to their understanding of the major generaliza-
tion(s) of the selection.

"The idea of the selection is similar to (or different trom)
an idea you a1ready know.

"The word you don't understand is like the word

but different from the word M

L. Atter Reading
1) Help students to organize specific detalls from the sclcotion

in some relationship so that they converge on the major general
ization for the total selection.

"Looking back at the information we've gulten froum the
reading and also how this information is related, what
are some major generalization(s) related to the tupic?-

S A AR ASAAAAAS ARARRKREARRAK AR A A ARARERA A AR KAAERAAAARARAKARAAAAKRARARAAARAAAMRAR G2 2 a4

At this point, students should have a basic understanding of the main idea
or concept and be ready to use or apply it in a new or different situation.
Stage Il of the lesson has been completed and Stage IIl (application and
evaluation) can begin. The following procedures illustrate the Stage III
process.

A A AR AR A ARERE " AARRKRAARARRARRARARAARRAARAARARARAKAAARARAARAAAARAKARAAAAAAARAARAR




INSTRUCTIONAL STRATEGY: Directed Reading -Thinking Activity (cantinued)
2) Have students apply the major genewaiizatian(s)i

. "If you were in a similar situation, what would you do?"
- "If this happened, what do you think would be the outcome?"
"Using what you've learned, solve this problem."
"Make something (model, mural, diorama, etc.) based on what
you've learned." ' .
"Investigate the topic further."”

3) Have students evaluate the reading selection and/or the
generalization(s).

"Do you feel the information and ideas of the selection
are accurate? Explain."

"Was the selection worthwhile? Explain."

"Did you learn anything from the selection? Explain."

i
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INSTRUCTIONAL STRATEGY: Structured Overview

1.

‘A structured overview is a visual diagram ofsthe relationships among the

L

What is it? -

important, concept-carrying words (vocabulary) of a reading selection.
What are the benefits? . |

The technique is a good way of getting students (and teachers) to hone-in
on the essentijal, and only the essential, vocabulary of a reading pas-
sage. Moregver, the diagram of the relationships of the words to each
other is a graphic representation of the thinking (structuring) pattern(s)
of cause/effect, comparison/contrast, etc., embedded in the reading
selection. The technique enhances memory because words are not presented
in a listing as discrete elements, but "glued" together by an overriding
main idea. .

What are the limitations?

Students need to have some familiarity with the words in the overview.
Having to pre-teach the bulk of these words (which may tend to be con-
ceptual in npature and thus be difficult) will detract from the other
purposes of the overview which is to explore relationships among con-
cepts.

What are some student characteristics which indicate the technique is
appropriate? .
The strategy is appropriate for all students and especially for those who
need help in acquiring the vocabulary of a content area and seeing
relationships among the concepts of the content.

Instructional Procedures

A. Teacher Preparation
1) Identify the main idea, generalization or concept of the selection,

2) Identify the thinking structure embedded 1n the reading

materials (cause/effect, comparisor/contrast, part/whole, et. )

3) Analyze the vocabulary of the reading material and list all the
words (phrases) that you feel are impurtant in understandiny
the main idea of the selection.

4) Arrange the words (phrases) until you have d didyram which
depicts the interrelationships of the words The diaoram
should also reflect the thinking structure and support the
main. idea. (See Stage LI Activities, page 41, for a visual
diagram of thinking structures.)
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INSTRUCTIONAL STRATEGY: Structured Overview (continued)

5) Add to the diagram an’ other words (phrases) which you believe
are already understood by the students, but which are important
in order to depict relationships among the words (phrases)
and the Structure of the reading as a whole. . ™ -

6) ,Evaluate the overview. Does it show the mai .. rionships of
the words (phrases)? Does 1t support the m: e conhcept or
generalization of the selection? Can the ov~ : 2 simplified
and still effectively reflect the concepts and Lh.l“1ng structure
wh1ch you feel the students need to understand?

B. .Use the overview for:
1. Pre-reading

+ Introduce students to the concept/main idea and thinking
structure of the reading before they read. Clarify meanings,
if necessary. Inform or ask students why the words (phrases)
are arranged as they are. Encourage them to contribute as
much information as possible.

OR

- Inform students that the overview represents the main idea of
the reading. Then ask them to predict, from the information
(words/phrases) given in the overview, what they think the
main idea of the selection will be. Ask them to keep their
prediction in mind as they read, determining how it agrees or
disagrees with the actual reading.

2. During Reading

During the course of Lhe rtcadlng Lask ask students Lo validate
the overview and/ur relate new informatio, to it as 1L seems
appropriate.

3 After Reading

Help students valldale Lhero aide Coding o1 the o eadlng
mate: ial afte:. they ha.e rea. it.

Have students demonstliate thetr widerstanding of the 1cadlny
materials by creating their own overview fur (he selcction.

AA§ﬁAkRﬁﬁ***?**iiiiﬁ#*t**tii&ti*****iiiﬁiiiiiékkxkiﬁﬁikiiiAAiA«%khii#kk*ﬁiﬁ
At this point, students should have a basic understanding of the main idea
or concept and be ready to use or apply it 1n a new or dirferent situation.
Stage I of the lesson has been completed and Stage [11 (application and
evaluation) can begin. The following procedures iliustiate the Stage IIl
process.
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' INSTRUCTIDNAL STRATEEY

Structured Dverview (continued)

C'-

2

k

App1ication and Eva1uat10n _‘é

:1)§ Have students app1y the main idgaief concept by:

. Giving'ékampIes of how the cohéépffoperates in other situatiohs,

. Demgnstrating their understand1ng of the genera11zatinn by

producing a product, solving a problem or 1ﬁvest1gat1ng further

~the same ‘or related topics.

I,

Have studeﬁts eva1uate the genera]1zat1nn by

. Judg1ng the worth of it in re1at1nn ta the1r DWﬁ be11efs,.
attitudes and standards

, Demanstrat1ng this response thraugh somg type of praduct1ve A
language arts task: writing/creating, speaking. or- performing.
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| INSTRUCTIDNBL;STRATEQX; Brainstorming and Structhgdwﬂyefviey

, 171, What d4s it? B | S
The technique results in a structured overview (refer to previous
strategy) based on student responses gathered through a brainstorming .
session. - The overview then acts as the students' prediction of what is
', to come in the reading. As students read, they compare their -
ideas with those of the author‘or text. : g

2. What are the benefits?,

. .

- It i:égi"'ns with student;ncwns',ﬁﬁd because the strategy is based whéﬁ ly -

on information generated by stddents, it provides a good way of
assessing thé%t LET for the topic.-~ + - .-~ |

) l - . - ® =

3. MWhat are the limitations?
. . . ) W F‘,ﬁ-ké ! ' . i :

If done ideally, that is, orally with a class, then poor oral inter-
-action skills might be-a limitation, but the procedure is readily
adaptable to'a more written mode. o Lo

4. What are some student characteristits wHich indiche the technique is
appropriate? LN AT K \ Tty
Appropriate fof all students, 23p56{é11y those who need practice in
making relationships; that is, in structuring or organizing information.
: e : . : 4 :

5. Ingtruc;jgngiﬂPrDE§QUﬁg"v_ IR

. ' i, . U ,_g'
A. Identify the key idéé or majorzégnéeptfgn the readjngi

'B. Using the key‘iﬁaa or EDhQépf asﬂa{stimu1us-far brainstarﬁiﬁg, ask
- Students to 1ist d11 the words or phrases which come to mind.
(List on -board.) s ) 7 : ' ' .

C.r Ask students (individually or in groups)lﬁgAcategorize their
responses: "Which of these seem to be reldted?” "Which are similar
in some way -and seem to go together?” T .

D. Have students label their categariesg “(Not all students will -
gategorize or label their contributions in the same way--varying'
LETs.) . ‘ v ) . - o

. : . 2 ‘ 4‘>

. . -l..{i . L . . o
E. Help students construct a structured overview, a diagram, which
~ shows the relationships among the categories. They may use -
arrows or lines or.arrange the catﬁgpries in some sequence. o

(The diagrams may be different.)}; = P i




 INSTRUCTIONAL STRATEGY:

‘evaluation) can begin. The following procedures illustrate the Stage III

[}

_faigStnrminggégdfﬁﬁg,Strgctureg Overview

“(continued) - , o L , .
' F. Ask students (orally or in writing) to explain the overview (its
«main idea). ' - , o o - -
G. Inform students that the overview represents their ideas and atti-
‘ tudes toward the key concept in the upcoming reading. And that,
as ‘they read, they are to compare their thoughts with those of the
author. o o o
H.. Teacher may clarify miscenceptigns at this time orra1ert‘studentévtb
"a particular d;mensjqn of the’ concept they have not considered.
*i*i#*i*************i*#***éi*i*i**t****it***%*******;********f**********f**
At this point, students should have a basic understanding of the main idea“

or concept and bé ready to use or apply it in a new or different sityation.
Stage II of the lesson has been completed and; Stage ITI (application ‘and

rocess. 3 : : v S
’ E******* *t?******* **?**i*****t************i***************i‘***********#***’*

" 1. ‘Application and Evaluation
1) Have students apply the main idea or concept by:

. giving examples of how the cgncepiioperates in other situations.
ngdemcnstratﬁpgﬂthgir'understanding'af'the generalization by
‘ producing a product, solving a problem or investigating

further the same or related topics.

2) Have students e;ajuéte‘the generalization by:

.. judging the worth of it in relation to their own beliefs, .

. attitudes and standards. ‘

. demonstrating this response through some type of productive.
language arts task: writing/creating, speaking or performing.
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APPENDIX A -

" ASSESSMENT SAMPLES AND TECHNIQUES

. »Quest1ans for Assess1ng Language Exper1ence and Think1ng -
Stage I, page 77 . : :

. \ . . .
. Q est1ons for Assess1ng Exper1ence Th1nk1ng == Language

- (E - s*L) Stage IT, page 78
Questions for A§s€§s1ng Language Th1nk1ng -- Exper1ence
(L - -=E) Stage II, page 79 y

Que5t1on5 for Assessing Experience-lLanguage -- Th1nk1ng
(E - L -1-'[’) Stage II, page 80 _

| S
Assessment‘Procédures for Cloze, page 81

Questjéﬁ;,FDr Assessment and/@rrinstructicn in Literature
REQE'BZ - '
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QUESTIDNS EDB ASSESSINE LANGUAGE EIPERIENGE AND THINKING

STAGE

I

FEELINGS LANGUAQE - ExPERIENQE THINKING PROCESS o ‘
) o i Cognitive Strgéturiﬁg anvergent Divergent Jﬁgg%gzt;gn _
Memory "Relating Generalizing Using. Applying Vhluing. ! I

Q

EE

Aruitoxt provided by Eic

RIC

.15 Have yau

ever felt
like...?

2, How did you

feel
when,..?
If you
(were,
‘could) .
., héw.
dé‘féu

3.

think. you
would feel?d 4,

4, When you_
feel B

(happy,sad)
" what 1s {t
like?

s

1i

EI

3.

3

What do you
think thege
words’
mean? )

What comes
‘to your
mind when
I 88¥.e.?

Have . you
heard of
the
word(a)...?

What words
can you
think of
when I say
the '
word,..?

(%]

li

56

Have you

ever baen

in a
situation
whera,,.,?
What do you
know
about...?
Have you
aver - ’
5€€MNe a7
experi=
enced,..?
been...?
done...?
Has some=
thing like
this
happened
to you...?

. When was

the last
time youw
eus?

Can you

imagine...?

43, What are the

‘Details,
_IoCormakigu...
1. Whouss?
2. What are the
fac?s?

most
- important
details?
What are the
facts
regarding?.
What is
. the...?
What do you

‘What is
your =
interpre-

-. tation of
what

. happened?

3. When?
4. Where?

mean by...7

&f&gﬁé'i
Relationshiga

1i

,f’ygu Glgsﬁ

2!

. Cause and

Categories:
Which group
does that
belong
to...7?-
How would

gify...?
What type
would
FOUsss?

Comparisons:

How are
they alike?
BaME..q?

similar...?

identical.
.
Contrast:
How is it
different
res In
opposition
Ttosee,
cunlike?

Effect:
What will -
. happen
if...?

Why...?
What will

happen-as

a result

of this?

[Getting the =
.[Main Idea/ -

Cnncegt

1. What are the
_chief

. points?
Given that

infarmation,
what is the
main idea,
point?

2, What is the
single most
important
idea?

‘8tate the
idea in one
sentence,

3!

l. Hhat might

"happen

ir...?

2. If you use
that idéa;
what would
it mean to
OUr.,.?

3. Apply that

‘idea to, our-
situation.

L, What would
result if
.

vayﬂu were
gilven these

. facts, what
would you
do to,..?

How would
‘the opera-
tion be
different
Af we used
this idea
ses?

7. What could
be advan- _
tages,
benefits,
if we ap-

" plied this
idea, pro=-
cess?

8, What do you

think the

starzg
paragraphn
wWill be

5;

1. How do ycu

10, What is fact?
11, What is

feel about

that 1dea?

2, What is your

' opinion?

3. What 1s the

best?

L. Are you sat=
isfied with

 that angfier,
plan?

5. Oan this

dtatement-

be made?

Why 2.«

6. Out of all
the informa-
tion, what

“ecan ‘be used

 to prove
your point?

7. How would yoy

Judge?

8. What 1is,your

opinion. op

concl usion -
about the
product,plan
idea?

9, Why did you

- think it
worked. . .?
didn't work

.7

- opinion?

& N B
M

ﬂ% :

‘about ?



Questiﬂns Far Assessing Exper1ence—Th1nking —&Language (E- -i-L) Stage II

EXPERIENCE —— THINKING PRDCESS — - LANGUAGE

L

Nhat do. you think the idea GF the
“article, paragraph is? - Knawing
this, what do you th1nk th1s word
means? _ Lok

Can you nrgéniZE the information -
! . about the exper1ence into-
' categcries? (

Have you ever been jn a
situation where...? -
- What do you know about...? ' o
' ‘ : Based on the experiences e
1) What are the d1fferences
between. .

"2) What are the :s.1m1].anr*ii:ies’?I B

Have you ever seen one of ‘these? ! Do you know what th1s/that word
‘ ' means?

~ Has sgmething happened to yau
: ?

11ke Nhat is the science sacTaT

- studies, math, etc., word which

3 From your exper1énce haw is ;/’ descr1bes th15 idea?

€0 W e 1 t i
:ﬁ} as i% ast time y@u 11ke T TS

Is there any sequence to the

i
1
1
1
I
1
i
]
1
]
]
1
]
]
]
]
[
1
k)
i
1
1
1
!
1
1
1
1
]
]
]
i
]
]
1
t
i
]
i
]
(]
1
1
1
i
]
]
]
]
i
1
1
i
1
1

_I: . Can you 1mag1nE;if. " information (on the EXPETTEHCE)
o ; ! What other th1ngs (ideas, cnncepts)
'y i are related to the experience? } '
Aol  Are these things part of a b1gger |
n idea, (cnncept? _ i
- i . N lk
‘f o From what you know. (about the i
[, . experience), what can you assume .1 i -
L P about...? , = by N B
}“?% P ! Based on your knowTedge, can you s
_ %'é}gng " pred1ct what may . happen...? |
LRy . : H
S 1 1
/% ! Based on-your experience, what can
s : ,\ 1 you determ1ne about.... ;
: .‘i '
i |
? _ ! <
4 : 1
( S ot E . | ; ¢
Ry - , . h : o
- ! i .
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Ouest*inns fcr Assessmg Language-Thmking ;-—Expemence* (L- T—x—E) Stage I

LANGUAGE ———— —— THINKING  PROCESS ——————— EXPERIENCE
T '*‘E** . ";* T ? " B
- What would ydu call an ‘ ! Knowing what - - i How is the:idea of’ :
experience, idea like this? Do * .~ (content area word) P ‘o .. related
you have another word or phrase | means, what do you think the ! content area word) '
thatvdescribes it? I main 1dea of the paragraph/ 1 to the next chapter/activity:
1 article is? "ot unit, we' "1T be covering?
‘What is the author's (content ! ? : e
ared) word or phyase fgr this ! What other ;h1ngs (1dea, cqncepts) ! / o L
“ . experience, ided? ! are reTated to - ?
: ! (centent area word) '
1 i R []
E Is part of a 5
K (ccntent area WGF_Y '
g Digger idea(larger qenera11zat1on)?:
i 1
N [}
~E From what ynu knuw about !
: ' _ . Can you !
fg i {content area word) !
: ! pred1ct what ‘may happen? :
[} I
. ' ' -
' - i
g ] 1
L ' "a
i A
' i
i . l
] . ]
[} I
] ]
' 1
| s
A ! ] o
! : |
! * :
= N e i ]
R:i LI : = :
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- .- Haye you ever been...?

o
S

: .;Haiégamethdng happened to yau,é
Jlike...7 L :

. What was the last time you...?

‘ , ‘ o - 'L !

'Have you-ever sEen one QF thesa?

Qﬁestiuns fcr Assessaﬁ&'Exper1ence Languageiniithk1ng (E L: aﬁi) Stage I1
" EXPERIENCE B — LANGUAGE —— ;%HINKING PRDCESS o
- ' e —— _ i —_— —_ ',, I L —— - —
Have you ever been in a s1tuat1an§ Nhat wuu1d you ca11 an exper1ence/ Kngw1ng what B

- ‘(content area word)
means, what do you think the
main 1dea of theparagraph/
art1c1e is?

1dea ‘like this? Do you have
* another word or phrase that -

déscr1bes 1t?

where...?

Nhat do yﬂu kncw about

Nhat is the aufhgr s (content
Egrea) word or phrase for this
r1ence, 1dea? ;’}f ; Co

Nhat other th1ngs (ideas/
cnncepts) are related to

edih

[
B
- .-

-

Is =~ . part of a
(tentent area word). : i
bigger idea (larger genera11za—

Can you.-imagine...? tion)?

From what you knnw about
_» can you
(cgntent area word) ’
predict what may happen?

-
.

T
[
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' ASSESSMENT PROCEDURES " Cloze.

The c]oze procedure can be used to assess the student 3 ab111ty 4n comprehend- -
. ing the vocabulary of a text/passage, concepts and the re]ationsh1p of 1deas, ,

S and the appreciation of f1gurat1ve language - - . o

v,

PROCEDURE A v

> . - - .

1. Se]ect/a passage and de]ete se]ected vocabu]ary 1tems T | r' wx'//“

2.. Have,students read the passage s\]ent]y and f111 1n the b]anks w1th
words they feel are appr0pr1ate ‘ _ DR

)
-~ I

. 3. Have 1ndiv1dua1 students read the1r passages and d1scuss the reasons

- why spec1f1c words were chosen

Compare 'the student' s words w1th those of the or1g1na1 passage

N

3.-f913cuss»d1fferfnces and s:m1]yarit1es'1n ‘words and-mean1ngs,"'

SR
v L “1 . ) . : . ‘..“;f. -
-, ;_".- ' EXAMPLE - SCIENCE
’ : “‘ ‘. . . . . N
‘Somet1mes. you need to know the - of ObJeCtS that are .-~ - 1%
- in shape. In this part of -the unit, you will use two methods of v
' to find the vo]ume of such objects. ~..

Two th1ngs cannot occupy the same. at the same time. If é*

. ’small object ' is dropped into a ‘cakibrated cylinder that has water

“in it, the water will be : . The water that “is

will rise in the tube. - The change ™ water level ig equal to: the -

ﬁ __of the object dropped into the tube. -This ‘is ®alled the
. o method of finding.the - of an,

object.

F

PROCEDURE B

. . ‘ . v o .
. . . .
k . c . . .
! 2
T .

1. Se]ect a passage-and deieté?se]ected vocabu]ary 1tems - Place these -

words, including a few. d1stractors, at the bottom of the page.

2) Have students read the passage s11ent1y and f111 in the b]anks«w1th th:>
appropriate words se]ected from the list at the bottom of the page.*

n3). Havé ‘individual students read the1r passages and d1scuss the reasons

why spec1f1c words were chosen..

4) Compare the student s words w1th those of the or1gna1 passage )

4

: .. . . -
¢ S s o - . ' . T . . N . :
3 S _ . v , .
) oY _ v &', . » . . Vo ;o
, . . . B - . . Lo o .- L - . ’ P
¥ ; . 3 . v : ;( _97_ - " ) e " ' -y . Y ) .
S P T T s L T e
R, .o . o A Fagit R . e 3 :

. *For the above passage, select from the fo]]oW1ng 11st 0f words d1sp1acement _

d1sp1 ced, cyijnder, space, vo]umes, direct, vo]ume,'1rreg¥1ar obJect1ve, .
time. . . , ; . R
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e T s GWESTIBKS IDB ABSESSM AHD/GR IHS'I'RUQTIQN IH LI’I‘ERA’REEL N T !
 PEELINGS .~ | - LANQUAGE - sxmmmﬁ b ST HING W4 PROOESS, :
‘ P i Ggg‘ﬂti{féh . _Spruatg:-_;ng : Gnnva;‘gent Divergent Eva;uatiﬁa ,
. - Memory . Eelatiﬂg Genaralismg UEmg,Applyms dJudging - .,
L . L T [ | I Vaiui.ng _
S, |1, what ki.nda 1. What happens|1, I)-;e%’itha : +1, What does  |1. "What two . .What_,mganmg 1. Hhat: doos h. Do the oharho-
of ;‘eeimgs .. when the character ~he or she . 4hings are | 1s donveyed| ..  the word(s) tars sot 1like
h "do you get’ word. order | . remind you | . ¢ do or say ‘being com= by the al~ - make you ;‘aal peaple?
' .from the | = is changed?]”  of someone?| - ‘that is - pared? lusian? ' think about
= ,“’érd(g)? ; ' 2. What does he " like sbme= 15 Doeg the P+ How did you {2. How_does the P. HBE it a gnad
2, How 'do you or she do one you " character | ['solve he#' . use df the, | . way to do it?
; feel? . + or say that| | lknow? ~ repind Fou La problem? | a:m;ggﬁ ut Pe Do you 1ike
3. How does” the é‘gnéﬂ‘e you 2. Whlt did the| of someone P What kind of| a_ﬂ“ you: Whlt the
use ‘of 'ana- !  know P - character you know? persons |3, What does the ' Wwriter 1ia
. logy affect want? . 3 I' th i were the story make Hl'iﬁing abaut‘
youlg - 1. ' 3. Have you « 18 this main char- you think
1N ﬂ;:‘.».;;g thel =faaeg a- :3 In what kind ~.gtory like acters? . of?, %h Why do’ you
{4, Rk - gimilar .of place another youh  wiot 414 thell. If you Were ‘like or not
' ﬁ{ 217 : |  problem? Sﬁifwt?m have read ,| = character |  the charag- | < like the
. Wit other 1#..canyou . | . place? &I‘w‘f“ﬂ" ., Twang? ter, woula | ~ Btory? .
1 i think of a'l, oo P+ How did he’ you have :
: ' ' time when [Y%» What happens|y, ok ap or she .go .done the - | o
- events, : what hame in the o SR BT same thing?
%3 peﬁﬂigj B . What hBD! ;tj I ,;‘ _ thg dif‘ about ggté N
‘ T . gﬁgagt%n - story fer t?, . ting what 5!!whgt gg“ld K A
feg; ¥He ' wﬂ\\ iy happenegy 5. Did the-  |5.zAre the Eiﬁggdghe one 4 -
same ? ' F o to you? ' character main. char- 6. How would -
T S change in acters P what happens] 2. oW would
| 5. Does the the .story? .alike? .~ * in the you solve "
place where ] - story? Ege problem U
the astory . 6. How are - the charac- | '
oocurs re—r thay EiﬂtE#{‘ H]égaésdg- : t.ag had? g
¥ o mind you off , ) P t 17 wnee 21dm
- ~ a piace o " T, dgnare 1" GISRIG oan [T VAL else :
know? : Ehey g%f- look at the| ~ ¢ould have '
f _ 6 eren ' Bame thing happeried in| -
R ) “S‘{aé‘gs the 8. Why 18 itthat glj}gfgf-g%ﬂy she story r
£ alike? different about ,4t? 8. What do you
. pecple can think hap- J .
<o look at th ggnedtberﬁr
e - game th @ alory -
, - ' - and rggij:xg P . took place?
! . differentl
’ r abaut it? .
H ! ,’\‘:
. R \ Why are d 'i‘erenna .
import ’
' u How| do you. know?|: ' . Y
’ Would you 1like fo be 1ike the PR '
Q chsrgcter? Whyf Why not? . _— L
o s . TR
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VHiDetermine

_‘eeapprepriate

?3 'Nhat do my etudents eTready bring to the 1eerning task?

Hhat are the LET strengths ef my students? \‘; S

- E

4 Nhere arerthe gaps . between the text er 1essan end
my students? : : T

Seieet O 5, Hew de I narrow this gep s0 thet students are ebTe te
‘ understand the major 1deaeand conceptswithaut being

g~

everwhe1med? ' R ( | .

instruetianal
etrategieS

¥
a

Deveiap 6. Heﬂ de I knew whether etudente are eble te appiy t%e 7
application 1deae to 1ife? ' R o S
Jactivity -~ L , . L

s o= it

Aruitoxt provided by Eic:

‘Develop : * 73

~ evaluatfon . T, ol i TR
Cactivity . ’ o o e
ARROEEE L S AT A FE S

o e.l{ o
ok 98 e

T Tkj«\.HOW df.; I knﬁw whether‘ Students VE]UE What thE_Y VE TEaI‘HEd?




.{APPLICATION DF TECHNIQUES TO SPECIFIC CDNTENT AREAS
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SCIENCEr paéE 88 (fbr Stage III Strateg1es, refer to




- - it had been known fu a0 1me that nbjects weigh ;"’ §;f”é,;_'
o Tes water, Archimedes was the first to-explain it by showing =~ . -
the relationship between the volume. of| th ‘'submerged mass. (equal- IR T

tn the olu H‘f'dispTaced f1 1d) and fthe buoyant- force
that the volume 9? water df%pLgced (550 cm3) equa]s the
cm?) was obvious. -

o ’the 1 5 k1lcgramvmass (500.°c
Y. that: m3 of water has-a mass,gf 0.5

STAGE III N EEUUAEE A

LAppi1cat1an l o ,
. Can yﬂu apply th1s pF1nC1p1E to another situat1on? L :

]
|
!
I

G1ve ‘examples: of how th15 princ1ple is used tcday RS-SRS

u
. : . P 1.

“(ships, swimm1ng) - .

Eva]uatianfﬁ _ o _ o
v Do yau CQHSTdEF this to be an 1mpartant pr1ncip1e for us taday? __'-;,_' -\
. L N : . . ' "ﬁ\

[Praduct1ve Lan uage ﬂrtsrTaSkir _
using various ab;ects " Iustraté ‘and’ 1abe]
your experimen In the report state Dbservat1dn$ cﬂmpare/

-contrast the weights of the objects, identify the cadusegy and

'effectg ‘Use ‘specific scientific terms to explain. the cnn:epts

13

¥

,'Da the. experimint

,,‘f . .

s

oo If the students cafnot appTy, evaluate, and use the cenceptsg
, 1nstrugt1on shau1d revert ta Stage I'T- strateg1es ) ;

Qo . g - o 8 - ]O,’) B




-
STAGE-11 |
i = et i i v
lExgerience%Thinking —sks[anguage-(EsT";¢) 1 _ .
FU L Have some of the students weigh a mass With a- vaTume fqgm a sl
spring balance, in air’ and 1n Water _g;= ‘ : T,

Haveﬁstudents comp je/cnntrast the’ we1,hts

é%’ifj#i{ What#caus_f”fhe d‘ffEPEnce7

R Thishcancrete expérience should he1p the students understand ‘
ey » ;§r1nc1p1g that the weight of the water displaced is equaT e
- to the loss in eight of %he object. (buqyant force) R oA

#

J tExperwnce—Language =~ Thinking (E- L ;—T) |

;’.fHave sume Df the students do the exper1ment

.+Use and re]atg terms "volume".of the submerged "mass" and
“bunyant{force e . o _

&

I Language—Thmkmg = Exper‘ience (L T‘ *Eﬂ

vi‘What is. the re1at19nsh1p between . the volume of the submerged
i/ mass and the buoyant farce? _

:hat arge other s1tuat1ans in which the pr1nc1p1e DF buayant
f@rce is app11ed? (ships, §W1wm1ng)

I# the students are 5uccéssfu1 at this stage, instruction should
proceed to Stage II1 strategies. However, if the students have
difficulty developing the content area concepts due to limited or:
- “different Tanguage, experiences, or th1nk1ng,;1nstruct1an 5hau1d
revert to Stage strategies. ) .
R ‘ ST 4 39‘ o




STAGET |

i’Experiené"1 itjr; E 7/ ,  {;7:5 .;"-';v ﬁ-: fﬂxL;‘;   \1
S Have you ever tr1ed hniding a straw dnwn ina g1ass af water? o ~
e Nhat hanpened to the Straw? Lo, . - .

1n'air, and then in. water

R ;/

A Can you exp1a1n the exper1ment in yeur own’ words?

"x.'

Can you exp]ain the Arch1medes pr1nc1pie in _your own wards? o

] . =,

-1 Hbﬁfisfthe 901U" of the submerged mass cbtained? U
5 i \) '

Nhai did,A 'medes observe that was va1ous7 Not GbV1ous?
’ \
i'Ccmpareléontrast the weaghts of the ebgects in air and water ‘
A A L 7. o Q

. What causes the differenge?
1; What is buqyant faree? :
. Explain the Arch1medes pf1nc1ple )
. Can you app?y th1s princ1p1e to .another 51tuat1un?

--DG you cans1der th1s to be an 1ﬁbcrtant pr1nc1p1e For us taday? '

il
- B

l‘Wbrd Recqgglt1on|

Student is reading and’ dﬁes not know the word "relationship." .’

=
1

S1tuat1onal-Centext

what is the idea of this paragraph?

e Kncw1ng that what do you th1nk this word Say57

;5';'§ I R 1:) 5  =- | SRR

Have students weigh a; mass w1th a voiume From a §pring Qalangg;;zgi_w.,iqul



. Read: te the end of the 11ne. Hhat éo ygu!;hjnk the\Wo d save

o Daes it'Make sense?

Do yau see any parts 1n the word?

s

: Nhat IS:tQE r@et‘ward? '

./ Ts there a suffix?

| IF the students are successfu? at th1s stage, 1nstruct1an shou]d

- prn:eed to Stage T1.strategies. ).
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LITERATURE APPLIGATION . .. ., .~

A

oy

=

- «in the roadway was

. glare.

e i
\ i THE RED BADGE DF COURAGE

Byfétaphan Crana, Airmant C]assias Saries 1964

. Tha ca1umn af troags) that had butted stautTy at the obstacles

arely out of the youth's sight before he saw-
dark waves of, men ome ‘sweeping out of -the woods and -down thraugh o
“the fields:—He knew-at-once-that  the steel fibers had: bagn washed
from their haarts §$d t?a;r .

im Tike .

- equipment as from antangiaments
tarrifiad buFfa]aas -,

f'Bahind them biue smake cur1ad and’ ‘c1ouded abova the traataps,
and: thraugh‘tha th1ckats he could sometimes see a distant pink °

‘The voices af tha cannon were aTamaring in intarmad1ata

+They were bursting from their coats
Thay chargad dawn upon

charus

tThe yauth was horrar-str1cken Hestared in agany and amazement
He forgot that he was engaged in combating the universe. He threw
aside his mental pamphlets. on the philosophy of tha retreated and

1 rules for the guidance of the damned.

. The fight uas lost. The dragons were coming with inV1nc1b1e strides.
" The army, helpless in the matted thickets, and blinded by the over-
~hanging night, was going to be swallowed. - War, the red anima? war,
tha blaod swo11an god, would have bTaatad fill.

104

92




STAGE 111 [ °

If yEu weré!tﬁéiyédtﬁ' how ﬁiéhf you have-réacted?

i Describe other situat1nns where Crane 5 theme ( Experience )

Teaches") was in aperat1nn o R

. REWF]tE the scene as a news account

Create a collage, which conveys Crane's theme.

'L,IssEraﬁe‘s-theme a true fefTectinn?DF human behavior?

. How.zéaurate is Crane s descr1pt1on QF the experTence of .
_men at,war7 o ‘ . L

ﬁ%ﬁ

Fraduct1ve Language ArtggTaskﬂ

. Ro]e-p?ay the scene from %

. Write a story based'ﬁﬁ\the same theme, but with a different

Sett1ng, pTDt, and characters.

,é.boéki'

. Create a collage wh1ch conve S the Fee11ng of pan1c which

! .

the yauth felt.

. 4

(1f thEgstudents c¢annot app?y, eva1uate, and use\the cancepts, 1nstruc-‘

t1Dn should revert to Stage II strateg1es ) - '\



‘ s-‘rAéE' 11

eriencefﬁinking = Lan'uaie'f'ﬁ ”;-L 1 - R B
. N . Based on your vicarious experiences with war (films, rc]esplaying, AR
' . past reading) describe what hapbens during a batt1e "

‘ . Compare and cantrast the. ways 1n ‘which peop1e behave before, dur1ng,

: " and after a battle. ’_ - (e L . \
b, What wnrds are we using to dESﬁribe these experiences? ("Brave}“ ,;
"caurageaus,“ "scared-stiff, O T P

{E-L- ;-T”

’x;erience—Lan uage --» Tﬁinkin'}

g'Stephen Crane uses d1fferent words -and phrases (figurative
languige) to say some of the same things you've said about
battles. For example, while you say, "The scared soldiers
retreated," Crane says, "Dark waves nf men eame sweeping out
of the woods.' e , T

. Think back to what waves look 11ke as they break on the shcre
Describe them, (Fast moving; the water pours in; when the

~ waves hit the shore, the foam scatters in all directions; one
‘wave follows right behind another.) How might soldiers fleeing
from the enemy Took? (Running fast; disorganized; scrambling;
just wanting to get away; all rush1ng behind one another) ’
Do you see how the 501d1ers might 106k 11ke waves?

’ . How were these men fee11ng? Do “you suppose they might have

» = felt differently before the battle? How do you suppose they
m1ght feel after the battle? ("Courageous" before, but -
"cawardTy“ during, and "guilty" afterward.)

I Languag =Th1nk1_g o Expeﬂence (L-ngfﬂ

. « How were the youth s 1deal1st1c nat1cns of ‘'war and courage
‘affected by the actual experience of battle?
. What 15 Crane say1ng about the relatidnship among the F0110w1ng
ideas: ------JIdealismy-Courage, War, and Youth v ;
' - ldealism, Courage, Experience, and.Youth o K

. . What part do the concepts of Courage, Idealism, and Expér1ence
"~ play in the next story we'll be reading (e.g., The Chocolate - AN
War, The Magic1an, Lord nf the F11es)

( If the students are. successful at this stage, 1nstruction should
- proceed to Stage 111 stratedies.  Howeven, if the 'students have diff4-
culty deve1eping the content area concepts due to limited or different
Tanguage, xperiences, or thinking,, thenﬂlﬁstruct1cn should revert to

. Stage I stnategies. ) : L T _  !

all




R, T
PRS-

e “,,; Jﬂ R

. Ask students to recaﬂ what the_y know ib,f’

. Nhat is the main idea(s) ct this sectian fﬁom the Red Badge of

fi‘what did this feact1on*cause the youth to do? .

i"ér;=éspéctg1]y_ﬁaw it
affects the 5Q1diers doing the Fight1ng e * .

S Have students view a war f11m, exam1ne p1ctures Df a battTe or .
ijyre]e p]ay a batt]e scene (fncusing on. react1ons of so1d1ers)

How woqu yﬂu Judge the ycuth s reactibn ta the rgtreating-army
(sympathetic,","cantemptueus" J)? Defend your Dpinian

. If you ‘were in a 51tuat1on 51m1]ar to the youth S, how m1ght yau B
react? ’ o .

Ccurage? ; e

- The ynuth's untested, 1dea11st1c not1ans Df war. and.
coyrage -are destroyed by his actually exper1§nc1ng
th& panic and horror df defeat. - .;“

- It easy to be brave in thaught but d1ff1cu1t to be -
brave 1n fact. . :

B

’, - Exper1ence is the prime teacher. S f I fg-,

Campére details of the yauth s reactlans tQ what was happen1ng,
i.e.; the retreat of . the army ' v :

ch are these deta11s re]ated?

- They all underscore the ynuth 3 "harrar-stricken _ - B

reaction to the experiefce. . &
: 3

_— Abandcn his menta] pamphTets," his fcrmer naive ideas
‘ abnut caurage in. batt1e

Pcint out details which ccnvey ﬁhe youth 3 react1ons ta the - l
battTe scene. . i .

- War: "the red animal," "the blood 5wg1len God“

Army retreating Tike "terr1f1ed buffa1ces

- "Cannons c]amgring“t
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-;!" - -.the smoke '
. "p{@k giare":of artillery fire

- "the .dragons (enemy) coming with invincible strides” .

the "arfy about to be swallowed"

The‘wards:“c1amcf,"_"1nv1nc1b1e" mean... (provide definition).

. Do yOu’knnw another-word for "thickets" (e]1c1t synonyms ).

‘ ; . A character1st1c of Stephen Crane's wr1t1ng is the use of .
VA "figurative language" (provide def1n1t1on) Locat¢ examples «
!f! " from the passage. . : ]

'LﬂdggﬁRpﬁggnitidﬁl
Student reads passage and doesn't know "thickets.'

S1tuat1ana1 Context

. What is’ the idea Qf the paragraph7 (The youth is looking back
at the woods behind the retreat1ng troops. ) Knowing this, what
might the word. be?

Sentence Context

. Read to the end of the sentence. What is a word that would make
sense?

§§tuctur§JﬂA2§jysj5;pfjSyjjapjes | -

' . . Do you see any parts in the word -- prefixes, suffixes, root -
’ words, inflections. ("S" at end, so possibility that the word
is.plural.) :

- ~( If. the studentg are successful at this.stage,-instruction should . .
prcceed to Stage II strategies. .o

o/

;; - e .~:<‘  s R éﬁ T '_I;J;;




SOCIAL_STUDIES APPLICATION

Y7 ."American Industrialization"

After the Civil War, important economic changes in the United States
resulted in what has been called the American Industrial Revolution. Be-
tween 1860 and 1900, the money invested in manufacturing increased from
approximately $1 billion to almost $10 billion, and the number of workers
grew from more than 1 million to more than 5 million. This period represented
a period of enormous. economic. growth.

During these years,. big business came to dominate economic 1ife.
Before the Civil War, factories were small but after the war, more and more
‘manufacturing touk place in 1arge corporations.

There were a number of reasons for the industrial boom. The United
States was rich in natural resources, transportation was good, and’the
government was friendly .to business. Money for investment came from savings
that had been accymulated before the Civil War and from European investors.
Labor was plentiful and cheap, A steady stream of immigrants entered the
nation from Europe.. Between 1860 and 1900, almost 14 million immigrants
came to thé€ United States_ most of whom sett1ed in c1t1es and became 1ndu5=
trial workers.

Percent of Total Workers
In Certain Industries

Pefcgqt _ . —
85 ' R : . . i P
55 _ Agricylturen e
45 ] ) I N B
35 | Manufadturing | _
25 1 1%
B S o hE
15 _Trade, Hinance,|Utilitjes )
0 Mining I B

Yerr 1860 1670 1880 2990 1900 1910

-



stage 111{ . - . ..o

¢

[Application] - o o
. &; How is economic change affecting us today? '

In what area of industry in Hawaii 15 there the most change; the
least change? - : _

-

Why is it important to unde}stand how the economy changes?
Can you see how economic change can affect you? = .

[Productive Language Arts Tasks|

‘Locate figures documenting the present vorker population by indystry -
"for Hawaii, Organize this data into a graph or chart. o
Locate newspapers from the 1960's . Review,thé want ads. to determine -
what ‘the major areas of employment were dfiring that period of time.
Compare your findings with the areas of employment available today.

Locate and_compare old photographs of Honolulu (or Waikiki, Ewa Beach,
Lahaina). Describe the changes you see. Note what industries are
involved in this change -(tourism-hotels, airlines, restaurants, ‘
construction). How might these industries affect Hawaii's economic
future? '

Stage IT

[Eépérﬁéngé%Langggéé'—?éiTh%ﬁkiﬁg (E-L-»T)|

. Show students pictures depicting the economic’'process ?production,?ag\
distribution and consumption of goods); or‘show a film describing '
what economics involves. Have students discuss and describe what
they have seen, (or write a short statement/paragraph about the
experience).

. Following thé discussion, provide students with the term economics
as a major concept. Given an understanding of the term €Conomics,
ask students to discuss the meaning of economic growth. '

Frrs L TR e b e W - E & FEA s SIS N IS SN T L LEPREL iy Yok N - 53 1N
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\

- Stage II - Exper1ence Language -~- Th1nk1ng (Céntinued)

.~ Have students look at the chart of "Total Workers.' Ccmﬁare
-the economic growth pattern$ of agriculture and manufactur1ng In
which indusfry was there the greatest change?

J"!

[Experience-Thinking --» Language (E-T-»L)]

. Show students pictures of different industries in Hawaii' (construc-
_tion, agriculture, tourism, manufacturing).

. Compare and contrast the major industries as to tigeir growth or
decline over the past‘SD years. . :

. . Determine in which industry 'there ha¥ been the greatest economic
- growth. ;

" ‘ “

[Language=Th1 nk1ng —-s Expenence (L Tq—E)I

: ; Give students data about ‘the economic growth gf Hawaii's magor
- 1ndustr1es for the past- SD years.

. Have students 1ccate additional 1anrmat1Qn to he1p them pred1ct
which industry- will have the greatest grawth in the next 25 years.

. Ask students to locate one source (pr1mar? 1nd1V1dua1 interview,
or observation; secondary--newspaper or magazine accgunt)iwh1ch
supports their prediction.

. Changes in Hawaii's env1ranment are related to éCDan1E growth and
decline. Have students locate an environmental issue and write or
discuss what aspects DF economic growth are related tok or have
bearing on this issue. %

&

Stage i

A. A major aspect of the industrial revolution was the increase in
the manufacturing industries.

Ask students to describe the industries found in Hawaii
(construction, agriculture, military installations, aannery)

T TR AR S T e A T TSR D e e St T AT = s we “*
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Stage 1 - Experience (continued)

Which of these industries produces (manufactures) a product?
(cannery, constryction;others include 0il refineries, clothing
industry, etc.) .

B. The gﬂowth of these industries resu]teﬁ:1n great eccnam1c change
and grgwth between 1860 and 1900.

How is-the scarc1ty af 0il today affecting you and your parents?
v Has your e]ectr1ca] bill gone up?. ' : ! égh
How much does-it cost to fill up yaur>tank today? 7

Has the economy (money ava11ab1e to purchase, goods and ‘services)
of your family changed in the past few years?

) .
o
. A. Economic change between 1860 and 1900 resu1ted in the American
Industr131 Reva]ut1an .
Asks students to red1ct the economic change wh1ch might have
occurred between 1850 and 1900 (growth in ‘business, 'manufacturing, .
B more money spent on goods, mare jobs ava11ab]e) (D1vergent)
|
' what is thg main idea of the first paragraph of the se]éctian?
(Cogn1t1vé Memory/Conhvergent) s . ; : é//zx
- 1860 to 1900 répresented eaarmous economic grawth in Amer1 a
- Manufacturing increased ten-fold pr@v1d1ng jobs for millions of
workers, .
{ What factors were responsible for the industrial boom? (Cognitive
Memory )
- natural resources
- transportation
- government support
- money for investment
- - cheap, plentiful. labor.
Y =
Y A, Can you give a synonym or shnrt definition for each of the
CFOTTOWTNG WOrdS? v S L
. B T N S R L S P LT it Mmoo L [ l,{,’_::,} 5 ;' e i : '
‘ , o P S P
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- Language (continued)

w

el

<18

| Tal

m

—t
I

natural resources
transportation
immigrants
transcontinental

- economic
~--manufacture
invest
dominate
corporation

‘,,,v_,,,iesrir :'
| Woxd Recognition| .

Problem: . student couldl not identify dominate

' o Siﬁuatfana17§pntex; : o \

What is the main {dea of the second paragraph?
(big business took control)

i X N
Sentence Context o ( : ’ .

_ 7 Replace wthe word dominate with a synonym. (control)
'S;ructurai Anaiysis - _ . /

. Do you see any part of the word (prefix, suffix)
, ~ that you know? e

{




. [ WATH APPLICATION

Moki's brother, David, weighs 140
(. pounds. His sistey Lei weighs 98
‘ pounds. Moki weighs 24 poﬂggs less
: . than his brother and 18 pountls more
L than his sister. What is the average
*  weight of Moki, Lei, and David? -

)

* ) s
B : &
¢

- [understanding the problem]

<:'Have students orally discuss the problem, discussing

1. meaning of terms TS
.o 2. relationships o 3
3i-understand§§§ of the question’
. Underline or write down only the necessary data which helps
to solve the problem. _ . ) . .
EY ’ 7 i 'sgﬂi’ﬁ&
" . Decide what the key operation or computation requirgs.

i ‘rs;
. Organize the data into a mathematical sentence. o

. Determine major steps.

Outline process N

1

I
]
-
Pl —
P
- L




Ff | STAGE II

"‘i-,.

y 7E3§eﬁeh¢e§jjmr?kiﬁg --» Language (E-T-aL)

ave some of the students 1ie down on a piece of paper

and trace their height. Cut out the silhouettes. Measure

he height of each. Have the students arrange the silhouettes
jrom tallest to shortest. Have students identify the "middle"

ilhouette and relate the concept of "avéraging" to the
experience. What is important is that the experience (E) is
used to facilitate the understanding of the concept of “averag-

Tng [1}
| xperiance-Tonginge o Thiniing (E1 1] P VR
. Take the same expérience (silhouette) afid

-use’ the term
"average" to describe the process.

[Language-Th1nk1ng>=-k Exper1ence (L;F-siﬂ

- "

. Use the term "average and have the studénts demanstrate ‘
situations where ' averag1ng has or'could serve a purpose.
(Gas mileage,...)

NP N &
e . *
R V,§ = M B




STAGE 1

. Does anyone know what the word "average" ‘means?
- Does anyone know another word which means "average?" . .
. Can anyone give an example of what "average" mearis?

. In the last sentence, what is the word after "the" and
before "weight"? ) )

[

; 4 _ J
. "What is the . __ weight of Moki, Lei, and David?" - , o
+. Can anyone ﬁeteﬂ the preblem in his/her own words? . | : P

. Have student create oral problems from which they can choose
one to write. '

..Have any of us worked this type of problem befofg?
. Have you ever been in a situation where an average weigft
, had to be used? . - -

[ Thinking
Read through:

Cognitive 1. determiné goal-

Memory ‘

Cognitive if "Is this the problem to be so1ve£?"

concept "What is the problem to be solved?"

processed . retrieve/recall "average" questions or concept
previously "Do you remember what average means?"

L™

Cognitive :
memory 3. recall elements and steps in determining average
structured "What are the steps in finding an "average?"
previously "What are the first, second, steps, etc.?"

Validating 4. Contrastive analysis: determine what elements are [
missing ‘ '
Remembering the steps, what need to be done? What is
missing? Which is necessary to solve the problem? '

&

1‘34 . S H " ' ') -‘ T
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Structuring

Recall
(cnncept)

Divergent

(applyinc
concept)

Divergent

(applying
concept)

5.{determine, organize, discriminate
emory facts are given and usable. i

6. determine -how to ,solve for the m1ss1ﬁ§ element
. (sub-problem) ,

; "How do we solve For Dr find out whpt the missing °
information is?" |
7. solve for the missing element }

{ - =
8. go back to 3 and apply the process with all etements

!
|
|
, Y
"Now what do we have to go back to jn order to...?"
|
l

¢






